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Summary of Stage Statements 

ES1 STAGE 1 STAGE 2 STAGE 3
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• communicate informally with peers, teachers and 
known adults

• communicate clearly and purposefully
• deliver short presentations
• respond to a range of spoken, written and 

multimodal texts from familiar contexts.
• demonstrate active listening behaviours to follow 

simple instructions and ask relevant questions. 

• communicate with a wide range of audiences on familiar and 
introduced topics to achieve a variety of purposes

• interact effectively, and select vocabulary to enhance 
meaning in order to give confident presentations

• attend to instructions, share ideas and engage effectively in 
group and class discussions

• recognise that spoken language has a range of purposes 
create imaginative, informative and persuasive spoken texts 
drawing on their experiences, imagination, and ideas

• communicate expressively and clearly with growing proficiency 
about ideas and information in classroom, school and social 
situations for a range of purposes.

• explore a variety of roles when interacting in pairs and groups, 
attending to different views and responding appropriately.

• use various listening behaviours to gather general ideas and key 
points from conversations, reports or spoken presentations.

• identify the effect of purpose, audience and culture on spoken 
texts and shape and present ideas accordingly.

• communicate effectively, using considered language to entertain, 
inform and persuade audiences for an increasing range of purposes.

• work productively and independently in pairs or groups to deliver 
effective presentations using various skills and strategies.

• collaborate with others to share and evaluate ideas and opinions and 
to develop different points of view.

• express well-developed and well-organised ideas about literary texts 
and respond constructively to different opinions.

• demonstrate active listening behaviours in order to gather specific 
information and ideas, recognising and exploring how spoken and 
written language differ and how spoken language varies according to 
context.

• evaluate characteristic language features and organisational patterns 
of challenging spoken texts.
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• develop reading, viewing and comprehension skills 
and strategies using context, grammar, word 
usage and phonics

• make meaning from short, predictable printed 
texts on familiar topics.

• interpret & provide relevant explanations of 
characters & main events in imaginative texts

• interpret & provide key ideas & visual features in 
short informative texts

• recognise, discuss & respond to the different kinds 
& purposes of various written, visual & digital 
texts from a variety of cultures.

• read with some fluency & accuracy, using concepts 
of print & their developing sound/letter 
knowledge. 

• read and view imaginative, informative and persuasive texts
• use knowledge of text structure, context, grammar, 

punctuation, word usage and phonics
• make connections between texts and between their own 

experiences and information in texts
• read with developing fluency and intonation short texts with 

some unfamiliar vocabulary, simple sentences and images
• read, interpret and discuss texts from a variety of cultures, 

including visual and multimodal texts
• locate literal information in written texts and refer to 

features of language and images to make inferences about 
characters’ actions and motivations

• explore and identify ways in which texts differ according to 
purpose, audience and subject

• independently read, view and respond to familiar and challenging 
texts and justify interpretations of ideas, information and events 
using a range of skills and strategies.

• integrate a range of skills and strategies efficiently when reading, 
interpreting, analysing and evaluating texts and visual images.

• identify literal information in texts and make inferences, 
integrating and linking ideas and asking questions to clarify 
understandings.

• recognise the representation of characters, settings and events in 
imaginative texts and start to evaluate point of view.

• explain some ways in which authors and illustrators engage the 
interests of audiences and achieve a range of purposes.

• explore the structural and grammatical features and purposes for a 
range of written, visual and multimodal texts.

• independently read and view an extensive range of complex texts and 
visual images using a comprehensive range of skills and strategies.

• respond to themes and issues within texts, recognise point of view 
and justify interpretations by referring to their own knowledge, 
values and experiences.

• identify, critically analyse and respond to techniques, literary devices 
and language features used by writers to influence readers.

• compare and accurately summarise information on a particular topic 
from different texts and make well-supported generalisations about 
the topic.

• identify text structure of a range of complex texts and explore how 
grammatical features work to influence an audience’s understanding 
of written, visual, media and multimodal texts
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• engage in writing with an increasing awareness of 
the nature, and purpose

• create simple texts and recreate familiar 
imaginative texts by drawing on personal 
experience

• retell events and demonstrate an awareness of 
the text structure, basic grammar and punctuation 
needed.

• use letters and sounds of the alphabet to attempt 
to spell known words

• write most lower and upper case letters
• begin to apply simple editing techniques, using the 

NSW Foundation Style as appropriate
• explore the use of digital technologies to construct 

a variety of multimodal texts

• create imaginative, informative and persuasive texts on 
familiar topics by planning, proofreading and editing their 
own writing

• write using basic grammatical features and conventions of 
punctuation, showing an awareness of different purposes, 
audiences and subject matter

• use knowledge of letter–sound correspondence, sight words 
and regular spelling patterns to accurately spell known words 
and an increasing number of irregularly spelt words

• write consistently and clearly using NSW Foundation Style as 
appropriate and use digital technologies to produce texts, 
recognising simple conventions, language and functions

• create well-structured imaginative, informative and persuasive 
texts in terms of topic, purpose, audience and language by drafting, 
proofreading and editing for familiar and unfamiliar audiences.

• use simple and complex sentences, paragraphing, punctuation and 
grammatical features characteristic of the various texts to support 
meaning.

• spell familiar and unfamiliar words using knowledge of letter–
sound correspondence, regular and irregular spelling patterns, 
spelling rules and a range of other strategies.

• use increasing fluency when writing, applying NSW Foundation 
Style as appropriate, and develop digital publishing skills.

• explain and reflect on how they structure their writing to achieve 
intended purposes.

• create well-structured and well-presented written and multimodal 
imaginative, informative and persuasive texts

• deal with complex topics, issues and language features.
• select information and ideas from personal, literary and researched 

resources, and adapt imaginative ideas and situations from literature.
• make considered choices in written texts from an expanding 

vocabulary and from growing knowledge of grammatical patterns, 
complex sentence structures, cohesive links and literary devices.

• write well-structured sentences and paragraphs on particular aspects 
of the topic, clarifying and explaining how choices of language and 
literary features were designed to influence the meaning 
communicated in their texts.

• spell most common words accurately and use a variety of strategies 
to spell less common words.

• develop a fluent writing style and employ digital technology to 
present written texts effectively in a variety of ways for different 
purposes and audiences.

• evaluate the effectiveness of their writing by drafting, proofreading, 
editing, reviewing and publishing, focusing on grammatical features 
and the conventions of writing.



Early Stage 1
Stage Specific Targets

Whole School Focus
Spelling Reading Writing

I can name the 26 letters of the 

alphabet and their sounds.

I know the vowel letters.

I can recognise graphs, digraphs and 

some trigraphs.

I begin to retain spelling rules and apply 

the appropriate one as needed when 

writing independently 

I can recognise that imaginative and 

informative texts have different features 

and purposes.

I can read, respond to, and think 

critically about a variety of fiction and 

non-fiction texts introduced and taught 

I can decode some words using the 

sounds I know, rather than guessing,

I can write about my experiences and 

ideas as well as writing to record 

information on different topics.

I can begin to make plausible attempts, 

when writing unfamiliar words, using the 

sounds I know.

I can form my letters correctly.

Visible Learning

Students need to know what they 
are learning, and what is needed 
in the task to make them 
successful.

Learning Intentions or WALT
(We are learning to....)

Success Criteria or WILF
(What I'm looking for....)

Feedback: Students require 
consistent, timely and explicit 
feedback. Feedback can be oral 
or written and speaks to the 
completed work. It notes:
➢ success
➢ analyses future learning
➢ mistakes being made that can 

be rectified
➢ next steps for the student in 

their learning

Whole School Areas of Need

Spelling Reading Writing

We are learning the 44 speech sounds 

of the English language.

We can retain graphs, digraphs and 

trigraphs, locate these in words, and use 

our knowledge of their sounds when 

reading and writing.

We refer back to the spelling rules we 

have learnt and apply these when 

reading and writing.

We engage in regular scheduled 

reading to strengthen our confidence 

and reading skills

We know that all kinds of texts, 

imaginative, persuasive and 

informative, consist of recognisable 

features. 

During modelled and guided reading 

lessons:

“What is the author’s purpose of this 

text: To inform, to entertain or to 

persuade?”

All writing, from K-6, includes basic 

punctuation, such as capital letters and 

full stops.

*A school-wide high expectation

We make plausible attempts, applying 

the spelling rules we’ve learnt, to write 

unfamiliar words.

Explicit lessons on text types are 

scheduled, although, the purposes of 

texts are discussed and  revisited 

consistently throughout each term.

K.Redfern TTPS 2020



Early Stage 1                                                      Speaking and Listening

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

ENe-1A communicates with peers and known adults in informal and guided activities 
demonstrating emerging skills of group interaction

ENe-6B recognises that there are different kinds of spoken texts with
specific language features and shows an emerging
awareness of some purposes for spoken language

TE
R

M
 1

Establish routine and social skills for appropriate spoken interactions with peers and adults 

Discuss, model and continually support the process of raising hands to offer ideas or ask questions.

Modelled reading discussions

Literacy group activities and interactions

Developmental play program

*Take home “class pet” (soft toy) to report back on weekly with teacher support

TE
R

M
 2

Participation in regular spoken interactions with peers and adults.

Modelled reading discussions

Literacy group activities and interactions

Developmental play program

Scheduled take home “class pet”. Present a short recount back to class with picture prompts

*Take home “class pet” (soft toy) to report back on weekly (continued)

TE
R

M
 3

Participation in regular spoken interactions with peers and adults.

Modelled reading discussions

Literacy group activities and interactions

Developmental play program

*Week 1 Term 3, establish “Talk Time” groups and explain process:

Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9

Free choice
Something small & 

colourful
Roleplay 000 call 

Pd/H

Link to other Key 

Learning Area topics Tell a joke
Draw a detailed 

picture and explain

Link to other Key 

Learning Area topics
My favourite holiday or 

place visited
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Participation in regular spoken interactions with peers and adults.

Modelled reading discussions

Literacy group activities and interactions

Developmental play program

Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9

Free choice Reasons it’s my 
favourite season

Something I 
enjoy doing at 

home

Link to other Key 

Learning Area topics

2 facts about an 
animal that 
interest me

A Christmas 
Memory

Link to other Key 

Learning Area topics

2 of my favourite 
moments from the 

year



Early Stage 1                                     Grammar, Punctuation and Vocabulary 
Refer to K-10 English Syllabus 
Grammar Scope & Sequence 

as needed

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

ENe-9B demonstrates developing skills and knowledge in grammar, punctuation and vocabulary when responding to and composing texts 

Grammar Punctuation

TE
R

M
 1

Week 1
simple sentence

recognise that texts are made up of words and 

groups of words that make meaning (ACELA1434)

recognise that sentences are key units for expressing 

ideas (ACELA1435

Week 6 statements
Identify statements and their functions in texts. 

These provide information, eg I am leaving now

Capital Letters

Full Stops 

*integrated throughout writing program

(ACELA1432)

Week 2 Week 7

Week 3 Week 8

pronouns
determining the noun to which a pronoun refers, eg Koalas 

eat leaves. Koalas are not bears. They are …

Week 4

nouns
demonstrate an awareness of nouns

Week 9

Week 5 Week10

TE
R

M
 2

Week 1 statements
Identify statements and their functions in texts. eg

provides information, eg I am leaving now

Week 6 conjunctions
demonstrate an awareness of conjunctions

as joining words, eg and, so, but
Revise: Capital Letters/Full Stops 

Questions and Question Marks

Exclamation Mark

*integrated throughout writing program

(ACELA1432)

Week 2 Week 7

Week 3
adverbs

who, what, when, where words 

Week 8 questions
demonstrates an awareness of questions

eg asks “Are you busy?”Week 4 Week 9

Week 5
pronouns

determining the noun to which a pronoun refers, eg

Koalas eat leaves. Koalas are not bears. They are …

Week10
commands

demonstrates an awareness of commands

eg “Close the door”

TE
R

M
 3

Week 1

adjectives
recognise that texts are made up of words and 

groups of words that make meaning (ACELA1434)

Week 6 pronouns
determining the noun to which a pronoun refers,

eg Koalas eat leaves. Koalas are not bears. They are …

Revise: Capital Letters/Full Stops 

Questions and Question Marks

Exclamation Mark

*integrated throughout writing program

(ACELA1432)

Week 2 Week 7

Week 3 Week 8

revise
statement, command, question, exclamation

Week 4 conjunctions
demonstrate an awareness of conjunctions

as joining words, eg and, so, but

Week 9

Week 5 Week10

TE
R

M
 4

Week 1 adverbial phrases
contributes extra information about the main clause, 
eg where, when or how, eg Kim broke the vase in the 
morning (when); My mother was standing beside my 

bed (where)

Week 6 pronouns
determining the noun to which a pronoun refers,

eg Koalas eat leaves. Koalas are not bears. They are …

Revise: Capital Letters/Full Stops 

Questions and Question Marks

Exclamation Mark

*integrated throughout writing program

(ACELA1432)

Week 2 Week 7

Week 3 Week 8

REVISE CONCEPTS AS NEEDEDWeek 4
conjunctions

demonstrate an awareness of conjunctions

as joining words, eg and, so, but

Week 9

Week 5 Week10

https://1drv.ms/b/s!Am3FAY3HJ-bsgSTwphgJ29sBH_qI


Early Stage 1                                                Reading and Viewing
Refer to

Content & Text 

Requirements 

Texts with an

Indigenous
theme

NESA

Suggested
Texts

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

ENe-4A demonstrates developing skills and strategies to read, view and 
comprehend short, predictable texts on familiar topics in different media 
and technologies 

ENe-8B demonstrates emerging skills and knowledge
of texts to read and view, and shows developing awareness
of purpose, audience and subject matter

ENe-10C thinks imaginatively and creatively about
familiar topics, simple ideas and the basic features of
texts when responding to and composing texts

TE
R

M
 1

Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual class teacher

• A strong focus on concepts of print and book conventions 

• Weekly SMART Spelling sentence daily

• Simple decodable texts following our SMART Spelling phonics sequence

• A focus on one-to-one matching, return sweep, developing skills and strategies for reading, viewing and 

comprehension 

• Guided texts: Decodable readers and levelled readers for guiding reading sessions as per class groupings and student 

need.

• SMART Spelling Common Words – high frequency word recognition

FOCUS: A love of books and reading for pleasure

Modelled Text Options

Fiction picture book Non Fiction Poetry 

Wombat goes to School – Jackie French

Rose meets Mr Wintergarden –Bob Graham

Belinda – Pamela Allen

Tiddalick the Frog

Brown Bear, Brown, Bear, What do you see? Jr Bill 

Martin

Elmer the Patchwork Elephant – David McKee

The Most Beautiful Lantern - Sally Heinrich

Collecting Colour – Kylie 
Dunstan

Nursery Rhymes

Multimedia & Digital Texts Film

The Kissing Hand – Audrey Penn
The Cat in the Hat (app)

Rosie’s Walk – Gene 

Deitch

TE
R

M
 2

Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual class teacher

• Weekly SMART Spelling sentence daily

• A focus on one-to-one matching, return sweep, developing skills and strategies for reading, viewing and 

comprehension with the goal of moving to PM levelled texts.

• Guided texts: Decodable readers and levelled readers for guiding reading sessions as per class groupings and student 

need.

SMART Spelling Common Words – high frequency word recognition

FOCUS: Fiction and Non-fiction (library)

Modelled Text Options

Fiction picture books Non Fiction Poetry 

Each Peach Pear Plum - Allan and Janet Ahlberg

I Went Walking – Sue Machin

Pearl Barley and Charley Parsley – Aaron Blabey

Who Sank the Boat? – Pamela Allen

The Very Cranky Bear – Nick Bland

Same, but a little bit diff’rent – Kylie Dunstan

Alexander’s Outing – Pamela Allen 

Commotion in the Ocean –

Giles Andreae

Bubble Trouble –

Margaret Mahy

Multimedia & Digital Texts Film

Storylineonline – Screen Actor’s 

Guild Award 

The Very Hungry 

Caterpillar – Eric Carle

TE
R

M
 3

Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual class teacher

• Weekly SMART Spelling sentence daily

• Guided Reading (learning to read) - one to one matching, return sweep, developing skills and strategies for reading, 

viewing and comprehension with the goal of reading PM levelled texts using meaning, compound words, spelling 

patterns and analogy to read unknown words.

• Guided texts: Decodable readers and levelled readers for guiding reading sessions as per class groupings and student 

need.

SMART Spelling Common Words – high frequency word recognition

A focus and continual conversation around text purpose.

GENRE FOCUS: INFORMATIVE

Modelled Text Options

Fiction picture books Non Fiction Poetry 

Mr McGee and the biting Flea – Pamela Allen

Lost and Found by Oliver Jeffers

Tom Tom – Rosemary Sullivan

The Most Beautiful Lantern by Sally Heinrich

Molly & Mae - Danny Parker & Freya Blackwood

Welcome to Country – Aunty Joy Murphy & Lisa 

Kennedy

A selection of cross curricula 

information books. 

A Monster Wrote Me a 

Letter – Nick Bland

Multimedia & Digital Texts Film

National Geographic KIDS We’re going on a bear 

hunt -Michael Rosen And 

Helen Oxenbury

TE
R

M
 4

Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual class teacher

• Weekly SMART Spelling sentence daily

• Simple decodable texts following our SMART Spelling phonics sequence

• A focus on one-to-one matching, return sweep, developing skills and strategies for reading, viewing and 

comprehension 

• Guided texts: Decodable readers and levelled readers for guiding reading sessions as per class groupings and student 

need.

SMART Spelling Common Words – high frequency word recognition

A focus and continual conversation around text purpose.

GENRE FOCUS: IMAGINATIVE

Modelled Text Options

Fiction picture books Non Fiction Poetry 

Picasso the Green Tree Frog by Amanda Graham 

Pig in the Pond by Martin Waddell

My Dog Bigsy by Alison Lester

The Storm Whale by Benji Davies

Whoever you are by Mem Fox

A selection of cross curricula 

information books. 

Christmas poems

Multimedia & Digital Texts Film

How the Birds got their

Colours – Mary Albert

Room on the Broom –

Alan Mandel

https://1drv.ms/b/s!Am3FAY3HJ-bsgSMB4czW7HWhtQHl?e=s3aiOT
https://1drv.ms/b/s!Am3FAY3HJ-bsgSynlk7F0wz4Wmbr
https://1drv.ms/b/s!Am3FAY3HJ-bsgSgzY7iZJ-VnSF9s


Early Stage 1                                                  Writing and Representing

A: Communicates through speaking, listening, reading, writing, viewing and representing*

B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

ENe-2A composes simple 

texts to convey an idea or 
message 

ENe-7B recognises some different 

purposes for writing and that own 
texts differ in various ways

ENe-10C thinks imaginatively and creatively about familiar 

topics, simple ideas and the basic features of texts when 
responding to and composing texts 

ENe-11D responds to and composes simple texts 

about familiar aspects of the world and their own 
experiences 

ENe-12E demonstrates awareness of 

how to reflect on aspects of their own 
and others’ learning 

Modelled Writing
Writing for students

Guided Writing
Writing with students

Independent Writing
Writing by students

TE
R

M
 1

Weekly modelled writing ongoing:

Letter formation (handwriting) / SMART Spelling sentence / genre focus

Simple sentence (grammar )

Capitals letters/full stops (punctuation) *Identified as a school wide priority 

Identify common words & current letter sounds

Model the way we identify, hear and record sounds.

Model the skill of rereading and editing our writing

Identify and/or have students locate nouns and pronouns (grammar)

Participate in shared editing of students' own texts for meaning, spelling, capital letters and full 

stops (ACELY1652)

Goal: High levels of immediate, targeted support 

while students write short but complete text based 

on familiar topics or interests, within small group 

visits.  Lean in to  provide guidance and questions 

to encourage problem solving while writing. 

Formation: Students in small group rotations to work 

on explicit letter formation and corrections. 

Start of Sem 1: A short sentence, developed in small 

group setting. Drawn lines to represent each word. 

Verbalise sentence and tap each line. Have 

students repeat sentence touching each line and 

recalling words. Encourage an attempt at 

recording using plausible attempts and sounds/sight 

words they’ve been exposed to and have 

available around the room.

End of Sem 1: Pad out slightly longer sentences to 

record with a focus on plausible attempts when 

spelling and have students read their work back. 

Expand on stories by adding details, bringing in the 

grammar focus. Positive reinforcement for 

confidence building and an intro to success criteria 

for whole class. 

During Term 1, students will participate in modelled, guided and independent 

writing activities.

• Name writing 

• Explicit and frequent letter formation for letters A-Z 

• begin to identify, hear and record sounds

• exposure to a range of imaginative, informative and persuasive texts to begin 

the concept of text purpose

*What is the purpose, audience and context of this piece of writing?

*Include Grammar & Punctuation Focus

TE
R

M
 2

Weekly modelled writing ongoing:

Letter formation / SMART Spelling sentence / genre focus

Identify and/or have students locate adverbs, pronouns, conjunctions and questions (grammar)

Capitals letters/full stops (punctuation) *Identified as a school wide priority 

Model the way we identify, hear and record sounds, breaking words up using boxes or lines to 

model and explicitly demonstrate the graphs, digraphs and trigraphs within a word.

Model the skill of rereading and editing our writing

Participate in shared editing of students' own texts for meaning, spelling, capital letters and full 

stops (ACELY1652)

GENRE FOCUS: INFORMATIVE ALL WRITING LESSONS TO BEGIN WITH A RECAP OF TEXT PURPOSES 

(TO INFORM, TO PERSUADE, TO ENTERTAIN).

• Basic writing conventions from modelled teaching e.g. spaces, left to right, 

capital letters/full stops, return sweep. 

• continued focus on formation for letters A-Z 

• identify and use words around the classroom and in books during writing

• compose texts using some sight words and known words

• compose texts on familiar topics using pictures and graphics to support their 

choice of words 

• exposure to a range of imaginative, informative and persuasive texts to begin 

the concept of text purpose

*What is the purpose, audience and context of this piece of writing?

*Include Grammar & Punctuation Focus

TE
R

M
 3

Weekly modelled writing ongoing:

Letter formation / SMART Spelling sentence / genre focus

Identify and/or have students locate adverbs, pronouns, conjunctions and questions (grammar)

Capitals letters/full stops (punctuation) *Identified as a school wide priority 

Model the way we identify, hear and record sounds, breaking words up using boxes or lines to 

model and explicitly demonstrate the graphs, digraphs and trigraphs within a word.

Model the skill of rereading and editing our writing

Participate in shared editing of students' own texts for meaning, spelling, capital letters and full 

stops (ACELY1652)

GENRE FOCUS: INFORMATIVE ALL WRITING LESSONS TO BEGIN WITH A RECAP OF TEXT PURPOSES 

(TO INFORM, TO PERSUADE, TO ENTERTAIN).

Goal: High levels of immediate, targeted support 

while students write short but complete text based 

on familiar topics or interests, within small group 

visits.  Lean in to  provide guidance and questions 

to encourage problem solving while writing. 

Formation: Corrections and continued 

explicit teaching and support as needed

Sem 2: Small group writing opportunities 

within morning rotations scheduled weekly. 

Continue to identify and discuss word and 

sentence level features of text, such as: 

spelling rules, rhyme, phonics, grammar and 

syntax, alliteration, personification, choices 

of vocabulary, handwriting, and the layouts 

of texts.

• Produce and reread own text

• continued focus on formation for letters A-Z 

• Introduce the skill of providing feedback between students: participate in 

shared editing of students' own texts for meaning, spelling, capital letters and 

full stops (ACELY1652)

• compose texts on familiar topics using pictures and graphics to support their 

choice of words 

• exposure to a range of imaginative, informative and persuasive texts to begin 

the concept of text purpose

*What is the purpose, audience and context of this piece of writing?

*Include Grammar & Punctuation Focus

TE
R

M
 4

Weekly modelled writing ongoing:

Letter formation / SMART Spelling sentence / genre focus

Identify and/or have students locate adverbs, pronouns, conjunctions and questions (grammar)

Capitals letters/full stops (punctuation) *Identified as a school wide priority 

Model the way we identify, hear and record sounds, breaking words up using boxes or lines to 

model and explicitly demonstrate the graphs, digraphs and trigraphs within a word.

Model the skill of rereading and editing our writing

Participate in shared editing of students' own texts for meaning, spelling, capital letters and full 

stops (ACELY1652)

GENRE FOCUS: IMAGINATIVE ALL WRITING LESSONS TO BEGIN WITH A RECAP OF TEXT PURPOSES 

(TO INFORM, TO PERSUADE, TO ENTERTAIN).

• When participating in writing lessons, begin to: identify some differences 

between imaginative and informative texts (ACELY1648)

• produce and reread own text

• continued focus on formation for letters A-Z 

• compose texts for known audience, eg self, class, other classes, parents 

*What is the purpose, audience and context of this piece of writing?

*Include Grammar & Punctuation Focus



Early Stage 1                                             Spelling and High Frequency Words
Spelling Sequence:
SMART Spelling by

by Michelle Hutchison 
(used with permission)

www.smartspelling.com.au

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*      

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

ENe-5A demonstrates developing skills in using letters, simple sound blends and some sight words to represent known words when spelling

TE
R

M
 1

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

Best Start 

Interviews

c/a/t/

page 33

the

on

sat

hat

/a/

page 33

a

had

that

ran

/i/

page 33

it

is

in

big

/p/

page 33

this

no

off

and

Revision
Week

No new 
sounds or 

words 
introduced.

/s/  /u/

page 33

was

up

but

not

/e/

page 34

I

went

to

get

/l/  /g/

page 34

of

my

let

like

/b/  /d/

page 34

they

are

bed

end

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 2

Revision
Week

No new 
sounds or 

words 
introduced.

/o/

page 35

we

play

with

can

/j/  /m/ 

page 35

will

just

have

he

/h/

page 35

him

her

help

hot

/f/  /r/

page 36

come

friend

here

see

Revision
Week

No new 
sounds or 

words 
introduced.

/z/

page 36

people

do

our

shop

/y/

page 36

mum

dad

yes

said

/w/  /x/

page 37

look

at

next

were

/v/

page 37

your

visit

every

very

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 3

/ar/

page 37

you

must

down

here

/k/       /ng/

page 38

his

all

sing

going

/ay/

page 38

love

day

say

today

/sh/

page 39

by

could

over

would

/ck/

page 39

back

weekend

stuck

pack

/ea/     /ch/

page 40

then

lunch

children

chair

/ch/     /er/

page 41

which

them

teacher

under

/th/

page 41

other

there

their

those

/or/

page 41

if

from

family

for

/th/     /mb/

page 41

one

two

three

thank

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 4

/wh/     /ee/

page 42

us

looking

some

been

/q/    /u/

page 42

so

holiday

much

quick

/a/ saying ‘o’

page 43

what

where

why

want

/tch/ saying /ch/

page 43

looked

into

watch

before

/air/

page 44

pair

air

hair

fair

/igh/

page 44

now

right

night

light

SPLIT:  _a_e

page 44

when

good

make

game

SPLIT:  _i_e

page 45

who 

first

time

shine

SPLIT:  _o_e

page 45

well

because

home

rope

/s/ saying ‘z’

as in laser

page 45

is

was

his

plays  etc

http://www.smartspelling.com.au/


Early Stage 1                                           Handwriting and Digital Technologies

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context* 

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

ENe-3A produces most lower case and upper case letters and uses digital technologies to construct texts 

Handwriting Focus Handwriting Sequence Digital Technologies

TE
R

M
 1

Traces over:

Straight lines

Wave movements,

Umbrella movements. 

Clockwise movements.

Anticlockwise movements,

Slanted line.

Zigzag lines. 

Explicit instruction of letter formation 

alongside phoneme/grapheme scope and 

sequence. 

Finger gym within morning activities –

manipulation of small items and the use of 

tweezers, pegs, tongs, threading and tactile 

activities that promote finger strength.

Pencil grip, body posture and organising 

our learning space to begin writing. 

Week 1 Week 6 c Introduction to simple functions of a 

computer:

monitor

mouse

keyboard

touch screens.

Introduction to usernames and 

passwords

Week 2 Tracing and c/a/t/ Week 7 s

Week 3 n Week 8 e

Week 4 i Week 9 l and g

Week 5 p Week10 b and d

TE
R

M
 2

Starts at top of every upper case letter 

and numbers

Starts at top of most lower case letters

Correct directionality

Left to right

Size, shape, slope

Spacing of words

Explicit instruction of letter formation

Handwriting in literacy activities.

Opportunities to trace, copy and 

independently write familiar letters in both 

upper and lower case.

Revision of common letters formed 

incorrectly (b, d, e, g, y, q and numerals).

Week 1 b and d Week 6 w Is able to type some letters or produce 

own name on a keyboard 

Logging in and out

Technology learning integration

Week 2 o Week 7 z

Week 3 j and m Week 8 y

Week 4 h Week 9 x

Week 5 f and r Week10 v

TE
R

M
 3

Starts at top of every upper case letter 

and numbers

Starts at top of most lower case letters

Correct directionality

Left to right

Size, shape, slope

Spacing of words

Explicit instruction of letter formation

Handwriting in literacy activities.

Opportunities to trace, copy and 

independently write familiar letters in both 

upper and lower case.

Revision of common letters formed 

incorrectly (b, d, e, g, y, q and numerals).

Week 1 q u Week 6
foundation writing & 

lined page
experiment using digital technologies, 

eg produce own name, commonly 

used words and simple sentences 

Logging in and out

Technology learning integration

Week 2 k Week 7
using digital tech to 

produce text

Week 3 revision session Week 8
foundation writing & 

lined page

Week 4 revision session Week 9
using digital tech to 

produce text

Week 5 revision session Week10
foundation writing & 

lined page

TE
R

M
 4

Starts at top of every upper case letter 

and numbers

Starts at top of most lower case letters

Correct directionality

Left to right

Size, shape, slope

Spacing of words

Explicit instruction of letter formation

Handwriting in literacy activities.

Opportunities to trace, copy and 

independently write familiar letters in both 

upper and lower case.

Revision of common letters formed 

incorrectly (b, d, e, g, y, q and numerals).

Week 1
foundation writing & 

lined page Week 6
foundation writing & 

lined page
construct texts using software including 

word processing programs 

(ACELY1654)

Use simple functions of keyboard and 

mouse, including typing letters, 

scrolling, selecting icons and 

dropdown menus 

Logging in and out

Week 2
using digital tech to 

produce text Week 7
using digital tech to 

produce text

Week 3
foundation writing & 

lined page Week 8
foundation writing & 

lined page

Week 4
using digital tech to 

produce text Week 9
using digital tech to 

produce text

Week 5
foundation writing & 

lined page Week10
foundation writing & 

lined page



Stage 1
Stage Specific Targets

Whole School Focus
Spelling Reading Writing

I can identify all or most of the single 

letter sounds and digraph sounds I’ve 

learnt prior to now, and explain some of 

the reasons of when to apply these.

I can make well thought out plausible 

attempts when spelling familiar and 

unfamiliar words, using the spelling rules 

I know.

I am relying on the skill of decoding 

words, rather than guessing.

I can recognise that particular types of 

texts can be identified through features 

and structures.

I can plan what I’ll write about, verbalise 

this and then write it in an organised 

manner.

I can continually re-read my writing to 

check for errors, edit, and ensure it’s 

making sense before adding more. 

Teachers: Weekly one-on-one or small 

group explicit writing conferences.

Visible Learning

Students need to know what they 
are learning, and what is needed 
in the task to make them 
successful.

Learning Intentions or WALT
(We are learning to....)

Success Criteria or WILF
(What I'm looking for....)

Feedback: Students require 
consistent, timely and explicit 
feedback. Feedback can be oral 
or written and speaks to the 
completed work. It notes:
➢ success
➢ analyses future learning
➢ mistakes being made that can 

be rectified
➢ next steps for the student in 

their learning

Whole School Areas of Need

Spelling Reading Writing

We are learning the 44 speech sounds 

of the English language.

We can retain graphs, digraphs and 

trigraphs, locate these in words, and use 

our knowledge of their sounds when 

reading and writing.

We refer back to the spelling rules we 

have learnt and apply these when 

reading and writing.

We engage in regular scheduled 

reading to strengthen our confidence 

and reading skills

We know that all kinds of texts, 

imaginative, persuasive and 

informative, consist of recognisable 

features. 

During modelled and guided reading 

lessons:

“What is the author’s purpose of this 

text: To inform, to entertain or to 

persuade?”

All writing, from K-6, includes basic 

punctuation, such as capital letters and 

full stops.

*A school-wide high expectation

We make plausible attempts, applying 

the spelling rules we’ve learnt, to write 

unfamiliar words.

Explicit lessons on text types are 

scheduled, although, the purposes of 

texts are discussed and  revisited 

consistently throughout each term.

K.Redfern TTPS 2020



Stage 1                                                               Speaking and Listening

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world

E learn and reflect on their learning through their study of English

EN1-1A communicates with a range of people in informal and guided activities demonstrating interaction 
skills and considers how own communication is adjusted in different situations

EN1-6B recognises a range of purposes and audiences for spoken language and recognises organisational
patterns and features of predictable spoken texts

TE
R

M
 1

Participation in regular spoken interactions with peers and adults.

Modelled reading discussions

Group activities and interactions.

Read aloud within guided reading groups.

Later Term 1: News presentations

WALT: *Listen to a discussion and respond appropriately, providing information or an 

answer based on questions posed or details relevant to the topic.

Wk 2 Wk 3 Wk 4 Wk 5 Wk 6 Wk 7 Wk 8 Wk 9

Text 

Response & 

informal 

conversation

Text 

Response & 

informal 

conversation

Establish 
‘Talk Time’ 

Groups

Link to other 

Key Learning 

Area topics

What I’d buy 

with $100

A 

special 

photo

Link to other 

Key Learning 

Area topics

When I 

grow up..

TE
R

M
 2

Participation in regular spoken interactions with peers and adults.

Modelled reading discussions

Group activities and interactions.

Read aloud within guided reading groups.

News presentations

WALT: *Speak clearly *Plan delivery *Use relevant vocabulary 

Wk 2 Wk 3 Wk 4 Wk 5 Wk 6 Wk 7 Wk 5 Wk 9

My 

Holidays

My 

favourite 

season

Something

I find tricky

Link to other 

Key Learning 

Area topics

I can recall 

my address

2 facts 

about an 

animal of 

interest

Link to other 

Key Learning 

Area topics

Something

fun I do at 

home

TE
R

M
 3

Participation in regular spoken interactions with peers and adults.

Modelled reading discussions

Group activities and interactions.

Read aloud within guided reading groups.

News presentations

Provides facts during informative reading and writing lessons

Use some persuasive language to express a point of view

Recalling upon the events of a story, character traits, setting and other key 

information during imaginative reading and writing lessons

Wk 2 Wk 3 Wk 4 Wk 5 Wk 6 Wk 7 Wk 5 Wk 9

My

Holidays

My 

favourite 

book

A gift I 

received

Link to other 

Key Learning 

Area topics

Free choice
A small toy

Link to other 

Key Learning 

Area topics

I can retell 

a process 

e.g. a 

recipe or 

“how to”

TE
R

M
 4

Participation in regular spoken interactions with peers and adults.

Modelled reading discussions

Group activities and interactions.

Read aloud within guided reading groups.

News presentations

Provides facts during informative reading and writing lessons

Use some persuasive language to express a point of view

Recalling upon the events of a story, character traits, setting and other key 

information during imaginative reading and writing lessons

Wk 2 Wk 3 Wk 4 Wk 5 Wk 6 Wk 7 Wk 5 Wk 9

My 

Holidays

How I can 

be a good 

friend Tell a joke

Link to other 

Key Learning 

Area topics

Draw a 

picture & 

label. Talk 

about your 

picture.

My 

favourite 

thing from 

this year.

Link to other 

Key Learning 

Area topics
A Christmas 

memory



Stage 1                                              Grammar, Punctuation and Vocabulary 
Refer to K-10 English Syllabus 
Grammar Scope & Sequence 

as needed

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN1-9B uses basic grammatical features, punctuation conventions and vocabulary appropriate to the type of text when responding to and composing texts

Grammar Punctuation

TE
R

M
 1

Week 1 Week 6

verbs and adverbs

• capital letter: used for names & to signal the beginning of a 

sentence 

• full stop used to signal the end of a sentence 

• question mark used to signal a question 

• exclamation mark used to provide emphasis 

*integrated throughout writing program          (ACELA1449)

Week 2

compound sentences
Week 7

Week 3 Week 8 adjectives

Week 4

nouns: common, proper, abstract

Week 9

pronouns
Week 5 Week 10

TE
R

M
 2

Week 1

time connectives: first, next, then, etc.
Week 6

quoted (direct) speech

• capital letter: used for names & to signal the beginning of a 

sentence 

• full stop used to signal the end of a sentence 

• question mark used to signal a question 

• exclamation mark used to provide emphasis 

*integrated throughout writing program          (ACELA1449

Week 2 Week 7

Week 3
preposition: placed in front of a noun 

group to show where or when
Week 8

Week 4
synonyms and antonyms 

Week 9
paragraphs: two or more sentences 

centred on the same theme or idea
Week 5 Week 10

TE
R

M
 3

Week 1

clause a complete message or thought 
expressed in words

Week 6

compound words

• capital letter: used for names & to signal the beginning of a 

sentence 

• full stop used to signal the end of a sentence 

• question mark used to signal a question 

• exclamation mark used to provide emphasis 

*integrated throughout writing program          (ACELA1449

Week 2 Week 7

Week 3 Week 8

adverbial phrase contributes extra 
information about the main clause, eg

how, when, where, why

Week 4

article: a, an, the

Week 9

Week 5 Week 10

TE
R

M
 4

Week 1 Creative language features: 
Alliteration & e.g. slippery, slithering snakes

Onomatopoeia, e.g. the wind whooshed

Week 6
clause a complete message or thought 

expressed in words

• capital letter: used for names & to signal the beginning of a 

sentence 

• full stop used to signal the end of a sentence 

• question mark used to signal a question 

• exclamation mark used to provide emphasis 

*integrated throughout writing program          (ACELA1449

Week 2 Week 7

Week 3 noun groups
a group of words built around a noun that 

describes or specifies the noun: may include 

articles or adjectives, eg the sunny day, a 

long and bumpy road

Week 8

revision of concepts as neededWeek 4 Week 9

Week 5 Week 10

https://1drv.ms/b/s!Am3FAY3HJ-bsgSeRanBVJrOQICw8?e=Dvztza


Stage 1                                                      Reading and Viewing
Refer to

Content & Text 

Requirement

Texts with an

Indigenous
theme

NESA

Suggested

Texts

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN1-4A draws on an increasing range of skills and strategies to fluently 
read, view and comprehend a range of texts on less familiar topics in 
different media and technologies

EN1-8B recognises that there are different kinds of texts when 
reading and viewing and shows an awareness of purpose, 
audience and subject matter 

EN1-10C thinks imaginatively and creatively about familiar topics, ideas 
and texts when responding to and composing texts

TE
R

M
 1

*Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual 

class teacher

*Levelled readers for guided reading sessions as per class groupings and student 

need

*Independent literacy activities – linking to all aspects

SYLLABUS CONTENT: EN1-4A & EN1-8B             DISCUSS: purpose, audience 

and subject matter

FOCUS:

A love of books, reading and 

reading for pleasure 

QUESTIONING:

• What …? (literal) 

• When …? (literal) 

• How …? (inferential) 

• Why …? (inferential)

• What do you think the text 
will be about? 

• What do you know
about …?

• Do you think this is a 

realistic or unrealistic text

➢ informative/nonfiction

➢ imaginative/fiction

• Why …?

Modelled Text Options

Fiction picture book Non Fiction Poetry 

King Pig by Nick Bland

Big rain coming - Katrina Germein & Bronwyn 

Bancroft

Belinda – Pamela Allen

Each Peach Pear Plum - Allan and Janet Ahlberg

Sebastian Lives in a Hat – Thelma Catterwell

School rules and values School song

Multimedia & Digital Texts Film

The Kissing Hand – Audrey 

Penn
The Cat in the Hat (app)

Rosie’s Walk – Gene 

Deitch

TE
R

M
 2

*Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual 

class teacher

Levelled readers for guided reading sessions as per class groupings and student 

need 

Independent literacy activities – linking to all aspects

SYLLABUS CONTENT: EN1-4A & EN1-8B             DISCUSS: purpose, audience

and subject matter 

GENRE FOCUS: INFORMATIVE

Modelled Text Options

Fiction picture books Non Fiction Poetry 

Mr McGee and the biting Flea – Pamela Allen

The Very Cranky Bear – Nick Bland

Same, but a little bit diff’rent – Kylie Dunstan

Alexander’s Outing – Pamela Allen 

Mirror – Jeannie Baker

Commotion in the Ocean –

Giles Andreae

Bubble Trouble –

Margaret Mahy

Multimedia & Digital Texts Film

Storylineonline – Screen 

Actor’s Guild Award 

The Very Hungry 

Caterpillar – Eric Carle

TE
R

M
 3

*Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual 

class teacher

Levelled readers for guided reading sessions as per class groupings and student 

need 

Independent literacy activities – linking to all aspects

SYLLABUS CONTENT: EN1-4A & EN1-8B             DISCUSS: purpose, audience

and subject matter 

GENRE FOCUS: PERSUASIVE

Modelled Text Options

Fiction picture books Non Fiction Poetry 

Mr McGee and the biting Flea – Pamela Allen

Lost and Found by Oliver Jeffers

Tom Tom – Rosemary Sullivan

The Most Beautiful Lantern by Sally Heinrich

Molly & Mae - Danny Parker & Freya Blackwood

Welcome to Country – Aunty Joy Murphy & Lisa 

Kennedy

A selection of cross curricula 

information books. 

A Monster Wrote Me a 

Letter – Nick Bland

Multimedia & Digital Texts Film

National Geographic KIDS We’re going on a bear 

hunt -Michael Rosen 

And Helen Oxenbury

TE
R

M
 4

*Modelled and shared reading and viewing of rich texts and quality literature.

*Guided Reading program and outcomes tracked and recorded by individual 

class teacher

Levelled readers for guided reading sessions as per class groupings and student 

need 

Independent literacy activities – linking to all aspects

SYLLABUS CONTENT: EN1-4A & EN1-8B             DISCUSS: purpose, audience

and subject matter 

GENRE FOCUS: IMAGINATIVE

Modelled Text Options

Fiction picture books Non Fiction Poetry 

Picasso the Green Tree Frog by Amanda Graham 

Pig in the Pond by Martin Waddell

My Dog Bigsy by Alison Lester

The Storm Whale by Benji Davies

Whoever you are by Mem Fox

A selection of cross curricula 

information books. 

Christmas poems

Multimedia & Digital Texts Film

How the Birds got their

Colours – Mary Albert

Room on the Broom –

Alan Mandel

https://1drv.ms/b/s!Am3FAY3HJ-bsgSMB4czW7HWhtQHl?e=s3aiOT
https://1drv.ms/b/s!Am3FAY3HJ-bsgSgzY7iZJ-VnSF9s
https://1drv.ms/b/s!Am3FAY3HJ-bsgSynlk7F0wz4Wmbr


Stage 1                                                               Writing and Representing

A: Communicates through speaking, listening, reading, writing, viewing and representing*

B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN1-2A plans, composes and reviews a small range of 
simple texts for a variety of purposes on familiar topics for 
known readers and viewers

EN1-7B identifies how language use in 
their own writing differs according to their 
purpose, audience and subject matter 

EN1-10C thinks imaginatively and creatively 
about familiar topics, ideas and texts when 
responding to and composing texts

EN1-11D responds to and composes a 
range of texts about familiar aspects of 
the world and their own experiences

EN1-12E identifies and discusses 
aspects of their own and others’ 
learning

Modelled Writing
Writing for students

Guided Writing
Writing with students

Independent Writing
Writing by students

TE
R

M
 1

During Term 1, expose students to plenty of modelled writing linked to rich literature, topics of interest, or 

cross-curriculum opportunities. Incorporate recalls and responses to books, text type introductions, 

modelled handwriting with focus on formation, model rereading and editing of writing.

Access and utilise ACARA or DOE writing samples for WT, WA & WB writing exemplars. 

Revisit/ntroduce the use of Visible Learning resources: Success Criteria, WALT and WILF

Capitals letters/full stops (punctuation) *Identified as a school wide priority 

REVISE TEXT PURPOSE: INFORMATIVE IMAGINATIVE PERSUASIVE

WALT: We are learning to understand the process of planning, drafting and publishing imaginative, 

informative and persuasive texts

The purpose of a guided writing session is 

for teachers to spend approximately 20-

25 minutes with a small group of students 

that have been grouped based on 

teacher observations.

Guided Writing Steps:

1. Direct instruction, where the teacher 

reminds the students of their writing 

goals and provides them with some 

form of writing stimulus 

(approximately 5 minutes).

2. Shared experience, where the 

students and teacher have a rich 

conversation about the writing topic 

and/or writing stimulus, key 

vocabulary and the possible text 

types that could be written 

(approximately 5 minutes).

3. Independent writing where students 

write as much as they can in the 

allocated time. The teacher 

provides timely feedback and 

scaffolds key writing skills. 

4. Sharing, students then share what 

they have written with the small 

group or the rest of the class 

(approximately 10 minutes).

• Journal writing or Quick-Writes

• Handwriting passages

• Dictation or Sentence a Day

• Independent spelling work

• Text responses

• Plan, draft, revise or  edit texts

• Work on completing a final copy of published text

• Compose a text related to an area of study set by the teacher, research a 

topic and take notes

• compose a text on a topic of their own choice

*What is the purpose, audience and context of this piece of writing?

TE
R

M
 2

Weekly modelled writing opportunities (ongoing):

Mondays: SMART Spelling script and list work – identifying sounds 

SMART Spelling modelled sentence/s

Letter formation (handwriting) 

GENRE FOCUS: INFORMATIVE

WALT: we are learning to provide and write with factual and informative information.

• Journal writing or Quick-Writes

• Handwriting passages

• Dictation or Sentence a Day

• Independent spelling work

• Text responses

• Plan, draft, revise or  edit texts

• Work on completing a final copy of published text

• Compose a text related to an area of study set by the teacher, research a 

topic and take notes

• compose a text on a topic of their own choice

*What is the purpose, audience and context of this piece of writing?

TE
R

M
 3

Weekly modelled writing opportunities (ongoing):

Mondays: SMART Spelling script and list work – identifying sounds 

Letter formation (handwriting)

SMART Spelling modelled sentence/s 

Text Type/Genre intro

GENRE FOCUS: PERSUASIVE

WALT: We are learning to write a persuasive text to advertise and discuss different opinions, points of view 

or perspectives on a specific topic. 

• Journal writing or Quick-Writes

• Handwriting passages

• Dictation or Sentence a Day

• Independent spelling work

• Text responses

• Plan, draft, revise or  edit texts

• Work on completing a final copy of published text

• Compose a text related to an area of study set by the teacher, research a 

topic and take notes

• compose a text on a topic of their own choice

*What is the purpose, audience and context of this piece of writing?

TE
R

M
 4

Weekly modelled writing opportunities (ongoing):

Mondays: SMART Spelling script and list work – identifying sounds 

Letter formation (handwriting)

SMART Spelling modelled sentence/s 

Text Type/Genre intro

GENRE FOCUS: IMAGINATIVE

WALT: We are learning to write an imaginative text, with rich setting and character descriptions. 

• Journal writing or Quick-Writes

• Handwriting passages

• Dictation or Sentence a Day

• Independent spelling work

• Text responses

• Plan, draft, revise or  edit texts

• Work on completing a final copy of published text

• Compose a text related to an area of study set by the teacher, research a 

topic and take notes

• compose a text on a topic of their own choice

*What is the purpose, audience and context of this piece of writing?



Stage 1                                                   Spelling
Spelling Sequence:
SMART Spelling by

by Michelle Hutchison 
(used with permission)

www.smartspelling.com.au

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*      

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN1-5A uses a variety of strategies, including knowledge of sight words and letter–sound correspondences, to spell familiar words

TE
R

M
 1

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

Revision of:
namesssssss

Single letter 

names and 

sounds 

Selected  ES1 

digraphs

EVEN YEAR

/a/ as in ant

Words from page 

58

ODD YEAR

/ai/ as in snail

Words from page 

92

EVEN YEAR

/y/ as in fly 

Words from page 

59

ODD YEAR

/ur/ as in fur

Words from page 

93

EVEN YEAR

/o/ as in frog

Words from page 

60

ODD YEAR

/ow/ as in snow

Words from page 

94

EVEN YEAR

/ar/ as in car

Words from page 

61

ODD YEAR

/y/ as in pony

Words from page 

95

Revision

Week

No new sounds 

or words 

introduced.

EVEN YEAR

/e/ as in bed

Words from page 

62

ODD YEAR

/dge/ as in bridge

Words from page 

96

EVEN YEAR

/ck/ as in duck

Words from page 

63

ODD YEAR

/air/ as in hair

Words from page 

97

EVEN YEAR

/i/ as in tin

Words from page 

64

ODD YEAR

/a/ as in banana

Words from page 

98

EVEN YEAR

/k/ as in kitten

Words from page 

65

ODD YEAR

/ea/ as in bread

Words from page 

99

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 2 Revision

Week

No new sounds 

or words 

introduced.

EVEN YEAR

/oo/ as in book

Words from page 

66

ODD YEAR

/ey/ as in key

Words from page 

100

EVEN YEAR

/u/ as in bus & the 

prefix ‘un’

Words from pg. 67

ODD YEAR

/ea/ as in beach

Words from page 

101

EVEN YEAR

/ng/ as in king

Words from page 

68

ODD YEAR

/er/ as in teacher

Words from page 

102

EVEN YEAR

/sh/ as in shark

Words from page 

69

ODD YEAR

/oi/ as in coin

Words from page 

103

Revision

Week

No new sounds 

or words 

introduced.

EVEN YEAR

/ee/ as in tree

Words from page 

70

ODD YEAR

/u/ as in bull

Words from page 

104

EVEN YEAR

/a/ as in swan

Words from page 

71

ODD YEAR

/or/ as in fork

Words from page 

105

EVEN YEAR

/a-e/ as in tape

Words from page 

72

ODD YEAR

/ou/ as in house

Words from page 

106

EVEN YEAR

/o-e/ as in note

Words from page 

73

ODD YEAR

/o/ as in glove

Words from page 

107

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 3

EVEN YEAR

/i-e/ as in kite

Words from page 

74

ODD YEAR

/igh/ as in light

Words from page 

108

EVEN YEAR

/ze/ as in sneeze

Words from page 

75

ODD YEAR

Plurals adding es

Words from page 

109

EVEN YEAR

/th/ as in thumb

Words from page 

76

ODD YEAR

/a/ as in ant

Words from page 

110

EVEN YEAR

/ow/ as in cow

Words from page 

77

ODD YEAR

/e/ as in bed

Words from page 

111

EVEN YEAR

/ay/ as in tray

Words from page 

78

ODD YEAR

/i/ as in tin

Words from page 

112

EVEN YEAR

/wh/ as in wheel

Words from page 

79

ODD YEAR

/o/ as in frog

Words from page 

113

EVEN YEAR

/oo/ as in moon

Words from page 

80

ODD YEAR

/u/ as in bus

Words from page 

114

EVEN YEAR

/ir/ as in shirt

Words from page 

81

ODD YEAR

Prefix “re”

Words from page 

115

EVEN YEAR

/tch/ as in watch

Words from pg. 82

ODD YEAR
/mb/ & /m/ as in
lamb & mouse

Words from page 

116

EVEN YEAR

/or/ as in fork

Words from page 

83

ODD YEAR

/wr/ as in wrist

Words from page 

117

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 4

EVEN YEAR

/th/ as in feather

Words from page 

84

ODD YEAR

/kn/ as in knee

Words from page 

118

EVEN YEAR

/oa/ as in boat

Words from page 

85

ODD YEAR

/ay/ as in tray

Words from page 

119

EVEN YEAR

/ch/ as in chair

Words from page 

86

ODD YEAR

/f/ as in fish

Words from page 

120

ASSESSMENT

EVEN YEAR

/a/ as in ball

Words from page 

87

ODD YEAR

/ll/ as in bell

Words from page 

121

EVEN YEAR

/ss/ as in dress

Words from page 

88

ODD YEAR

/i-e/ as in kite

Words from page 

122

EVEN YEAR

/oy/ as in toy

Words from page 

89

ODD YEAR

/s/ as in sun

Words from page 

123

Revision as needed by individual class group

http://www.smartspelling.com.au/


Stage 1                                                      Handwriting and Digital Technologies

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context* 

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN1-3A composes texts using letters of consistent size and slope and uses digital technologies

Handwriting Focus
Write legibly and with growing fluency using unjoined upper case and lower case letters (ACELY1663, ACELY1673)

Targeting Handwriting 1 Sequence
*alternatively, follow spelling sound sequence

Digital Technologies

TE
R

M
 1

• Develop clear and consistent writing using NSW Foundation Style as appropriate

• Understand that the position and size of letters supports consistent handwriting

• use appropriate strategies when writing, eg maintaining correct body position, holding/using writing 

tools or using assistive digital technologies 

Monitor:

Week 1 Downstroke Week 6 zZ page 12 Identify computer-based 

technologies 

Keyboard & mouse

Monitor

Care and appropriate use of 

computer-based technologies

Move, click and double click mouse

Turn Computer on/off

Use special keys e.g. Enter

(ACELY1664, ACELY1674)

Week 2 Il page 4 Week 7 fF page 14

Week 3 tT page 6 Week 8 jJ page 16

Week 4 iI page 8 Week 9

Week 5 xX page 10 Week10

TE
R

M
 2

• Develop clear and consistent writing using NSW Foundation Style as appropriate

• Understand that the position and size of letters supports consistent handwriting

• use appropriate strategies when writing, eg maintaining correct body position, holding/using writing 

tools or using assistive digital technologies

Monitor: 

Week 1 Hopping Week 6 bB page 26 Create, open, close and save a 

document

Save

Save as

Enter and modify text

Enter text

Delete text (letters, words)

(ACELY1664, ACELY1674)

Week 2 Mm page 18 Week 7 pP page 28

Week 3 nN page 20 Week 8 kK page 30

Week 4 rR page 22 Week 9

Week 5 hH page 24 Week10

TE
R

M
 3

• Develop clear and consistent writing using NSW Foundation Style as appropriate

• Understand that the position and size of letters supports consistent handwriting

• use appropriate strategies when writing, eg maintaining correct body position, holding/using writing 

tools or using assistive digital technologies

Monitor: 

Week 1 Wave Week 6 aA page 40 Create, open, close and save a 

document

Save

Save as

Create a document

Explore with fonts.

Insert 2d shapes or 3d objects within 

maths

(ACELY1664, ACELY1674)

Week 2 uU page 32 Week 7 cC page 42

Week 3 vV page 34 Week 8 oO page 44

Week 4 wW page 36 Week 9 gG page 46

Week 5 yY page 38 Week10 qQ page 48

TE
R

M
 4

• Develop clear and consistent writing using NSW Foundation Style as appropriate

• Understand that the position and size of letters supports consistent handwriting

• use appropriate strategies when writing, eg maintaining correct body position, holding/using writing 

tools or using assistive digital technologies

Monitor:

Week 1 dD page 50 Week 6 Add graphics

Insert clipart

Insert WordArt

Format Documents

Experiment with publishing techniques 

to enhance presentation. e.g. 

graphics, fonts, backgrounds etc. 

(ACELY1664, ACELY1674)

Week 2 eE page 52 Week 7

Week 3 sS page 54 Week 8

Week 4 Numerals 56 Week 9

Week 5 Week10

Letter 

reversals 

Incorrect use of 

uppercase letters 

Numeral 

reversals 

Tall/short/low-

hanging letters 

Correct use

of lines

Letter 

reversals 

Incorrect use of 

uppercase letters 

Numeral 

reversals 

Tall/short/low-

hanging letters 

Correct use

of lines

Letter 

reversals 

Incorrect use of 

uppercase letters 

Numeral 

reversals 

Tall/short/low-

hanging letters 

Correct use

of lines

Letter 

reversals 

Incorrect use of 

uppercase letters 

Numeral 

reversals 

Tall/short/low-

hanging letters 

Correct use

of lines



Stage 2
Stage Specific Targets

Whole School Focus
Spelling Reading Writing

I can recognise graphs, digraphs and 

trigraphs.

I can spell high frequency words 

correctly. 

I will begin to make a plausible and 

informed attempt to spell words

I can add prefix and suffixes correctly 

using spelling rule knowledge.

I can read high frequency words.

I can answer literal comprehension 

questions about texts and begin to 

make some inferences about texts. 

I can compare and contrast key 

features of a range of texts. 

I can write compound and complex 

sentences.

I can use interesting vocabulary

I can proofread and edit my work

I understand what a paragraph is. 

Teachers: Weekly one-on-one or small 

group explicit writing conferences.

Visible Learning

Students need to know what they 
are learning, and what is needed 
in the task to make them 
successful.

Learning Intentions or WALT
(We are learning to....)

Success Criteria or WILF
(What I'm looking for....)

Feedback: Students require 
consistent, timely and explicit 
feedback. Feedback can be oral 
or written and speaks to the 
completed work. It notes:
➢ success
➢ analyses future learning
➢ mistakes being made that can 

be rectified
➢ next steps for the student in 

their learning

Whole School Areas of Need

Spelling Reading Writing

We are learning the 44 speech sounds 

of the English language.

We can retain graphs, digraphs and 

trigraphs, locate these in words, and use 

our knowledge of their sounds when 

reading and writing.

We refer back to the spelling rules we 

have learnt and apply these when 

reading and writing.

We engage in regular scheduled 

reading to strengthen our confidence 

and reading skills

We know that all kinds of texts, 

imaginative, persuasive and 

informative, consist of recognisable 

features. 

During modelled and guided reading 

lessons:

“What is the author’s purpose of this 

text: To inform, to entertain or to 

persuade?”

All writing, from K-6, includes basic 

punctuation, such as capital letters and 

full stops.

*A school-wide high expectation

We make plausible attempts, applying 

the spelling rules we’ve learnt, to write 

unfamiliar words.

Explicit lessons on text types are 

scheduled, although, the purposes of 

texts are discussed and  revisited 

consistently throughout each term.

J.Packer TTPS 2020



Stage 2                                                          Speaking and Listening

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN2-1A communicates in a range of informal and formal contexts by adopting a range of roles in 
group, classroom, school and community contexts.

EN2-6B identifies the effect of purpose and audience on spoken texts, distinguishes between different 
forms of English and identifies organisational patterns and features.

TE
R

M
 1

Class routine and expectations on accountable talk

(ground rules for speaking and listening).

Basic speaking and listening skills: listening, looking, voice volume, turn-taking

Group tasks across all Key Learning Areas.

Literacy group activities and interactions (including Reader’s Theatre, Literature circles).

Class discussions.

Stage 2 Content

• understand the ways in which spoken language differs from written language when adopting a range of roles

• interpret ideas and information in spoken texts and listen for key points in order to carry out tasks and use information to share and extend 
ideas and information (ACELY1687)

• understand that social interactions influence the way people engage with ideas and respond to others for example when exploring and 
clarifying the ideas of others, summarising their own views and reporting them to a larger group (ACELA1488)

• understand that successful cooperation with others depends on shared use of social conventions, including turn-taking patterns, and forms 
of address that vary according to the degree of formality in social situations (ACELA1476)

• understand and adopt the different roles in a debate, eg through experience of formal debates and role-playing

• interact effectively in groups or pairs, adopting a range of roles 

• use interaction skills, including active listening behaviours and communicate in a clear, coherent manner using a variety of everyday and 
learned vocabulary and appropriate tone, pace, pitch and volume (ACELY1688, ACELY1792)

• use information to support and elaborate on a point of view

• demonstrate understanding of ideas and issues in texts through dramatic representation, role-play and simulations 

• retell or perform part of a story from a character's point of view

• adapt language to suit familiar situations, eg giving instructions to a younger child

• respond appropriately to the reading of texts to demonstrate enjoyment and pleasure

• discuss ways in which spoken language differs from written language and how spoken language varies according to different 
audiences, purposes and contexts

• make connections between Standard Australian English and different methods of communication, including home language, sign 
language and body language       

• understand that Standard Australian English is one of many social dialects used in Australia, and that while it originated in England it has 
been influenced by many other languages (ACELA1487)

• understand that languages have different written and visual communication systems, different oral traditions and different ways of 
constructing meaning (ACELA1475)

• identify purposes for listening in a variety of formal and informal situations 

• identify organisational patterns and language features of spoken texts appropriate to a range of purposes

• understand the use of vocabulary in discussing and presenting spoken texts in familiar and unfamiliar contexts

• plan, rehearse and deliver presentations incorporating learned content and taking into account the particular purposes and audiences 
(ACELY1689)

• discuss how writers and composers of texts engage the interest of the reader or viewer 

• listen to and contribute to conversations and discussions to share information and ideas and negotiate in collaborative situations 
(ACELY1676)

• plan and deliver short presentations, providing some key details in logical sequence (ACELY1677)

• use persuasive language to compose simple persuasive texts appropriate to a range of contexts

• enhance presentations by using some basic oral presentation strategies, eg using notes as prompts, volume and change in emphasis 

TE
R

M
 2

Literacy group activities and interactions. 

Class discussions.

Group tasks across all Key Learning Areas.

Impromptu speech

Planned speech on a topic of choice (or one that links to a text or KLA).

Drama activities 

TE
R

M
 3

Literacy group activities and interactions. 

Class discussions

Group tasks across all Key Learning Areas.

Public Speaking competition (Two students from Stage 2

are chosen to compete in the competition). 

TE
R

M
 4

Class discussions

Literacy group activities and interactions. 

Group tasks across all Key Learning Areas.

Debating



Stage 2                                              Grammar, Punctuation and Vocabulary 
Refer to K-10 English Syllabus 
Grammar Scope & Sequence 

as needed

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN2-9B uses effective and accurate sentence structure, grammatical features, punctuation conventions and vocabulary relevant to the type of text when responding to and composing texts.

Grammar Punctuation

TE
R

M
 1

Week 1
Sentences A simple sentence expresses one thought. It has 

one subject and one verb (or verb group).
Week 6

Adjectives and two adjective sentences • Capital letters and full stops in simple 

sentences.

• Simple sentences- commas in a list.

• Question marks

• Exclamation marks

• Speech marks

• Proper nouns, including terms of address (e.g. 

Mr Jones)

• Complex sentences – comma

*integrated throughout writing program 

Week 2 Statement It tells you a complete message. Week 7 Similes

Week 3 Questions A question is a sentence that asks you something. Week 8 Metaphors

Week 4 Questions A question is a sentence that asks you something. Week 9 Personification

Week 5 Compound sentences – connectives and conjunctions Week10 Complex sentences – connectives and conjunctions.

TE
R

M
 2

Week 1
Revise sentences (compound and complex).

Week 6
Preposition – when, where, how and why (link to complex 

sentences)

• Commas in two adjective sentences

• Question marks – including rhetorical 

questions

• Quotation marks – quoted direct speech

• Reported indirect speech

• Complex sentence – comma for clauses

*integrated throughout writing program 

Week 2 Additional nouns/ noun group in a clause Week 7 Homonyms

Week 3 Verbs are words that tell what is happening or what is. Week 8 Homophones

Week 4
Adjectives – possessive (e.g. our) and comparative (e.g. 

bigger)
Week 9

Evaluative language 

Week 5
Preposition – when, where, how and why (link to complex 

sentences)
Week10

Compound/complex sentences. 

TE
R

M
 3

Week 1 Precise vocabulary Week 6 Verbs – auxiliary (helping verbs) • Quotation marks

• Apostrophe (possession) 

• Apostrophe (contraction)

• Comma (clauses)

*integrated throughout writing program 

Week 2
Using your senses.  

The mud felt squishy and smelt like stinky socks.
Week 7

Adverbs

Week 3 Verbs – feeling and possessing verbs Week 8 Adverbs - manner, place or time

Week 4 Verbs – relating e.g. she is my teacher Week 9 Adverbs - modality, degree, opinions.

Week 5
Verbs – tense – past, present and future

Week10
Sentence. Nouns and verbs must agree for a sentence to make 

sense.

TE
R

M
 4

Week 1 Simple, compound and complex sentences Week 6 Adverbial phrase • Grammar linked to procedures e.g. dot 

points and commas in a list Complex 

sentences, clauses (including embedded 

clauses)

• Dialogue in speech 

• Apostrophes – contraction and possession

*integrated throughout writing program 

Week 2 Similes and metaphors Week 7 Adverbial phrase 

Week 3 Personification Week 8 Exclamations 

Week 4 Idioms Week 9 Spoonerisms, puns and neologisms

Week 5 Word origins Week10

https://1drv.ms/b/s!Am3FAY3HJ-bsgSbwfDvMRGKO-pN6


Stage 2                                                              Reading and Viewing
Refer to

Content & Text 
Requirements

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN2-4A uses an increasing range of skills, strategies and knowledge 
to fluently read, view and comprehend a range of texts on 
increasingly challenging topics in different media and technologies.

EN2-8B identifies and compares different kinds of 
texts when reading and viewing and shows an 
understanding of purpose, audience and subject 
matter.

EN2-10C thinks imaginatively, creatively and interpretively 
about information, ideas and texts when responding to and 
composing texts.

EN2-11D responds to and composes a range of 
texts that express viewpoints of the world similar 
to and different from their own.

TE
R

M
 1

Modelled, guided and independent reading (e.g. reading for enjoyment) and viewing of rich texts and 

quality literature.

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss personal choices of texts for enjoyment

• Guided-Weekly differentiated reading groups. 

• Questioning: Literal meaning (What…? Who…? When…?

GENRE FOCUS: IMAGINATIVE

Stage 2 Specific Forms of Text and Text Options

• Drama and role play

• Fiction, non-fiction, novels and picture 

books

• Multicultural texts

• BTN (Behind the News)

• Kidsnews.com.au 

• Online and digital texts

• Informative texts and online options.

• Audio books

• Charlotte’s Web – E.B White

• Storm Boy – Colin Thiele

• Onion Tears – Diane Kid

• Fantastic Mr Fox – Roald Dahl

• Matilda – Roald Dahl

• Blabber Mouth – Morris Gleitzman

• The World’s Worst Children – David 

William

• Tashi series – Barbara and Anna 

Feinberg

• The Island – Armin Greder

• The Whale’s Song – Dyan Sheldon

• The Sneetches – Dr Seuss

• Where the Forest meets the Sea –

Jeannie Baker

• The Little Refugee  - Anh Do

• Lost and Found by Oliver Jeffers

• Welcome to Country – Aunty Joy 

Murphy & Lisa Kennedy

• Pearl Barley and Charley Parsley –

Aaron Blabey

TE
R

M
 2

Modelled, guided and independent reading (e.g. reading for enjoyment) and viewing of rich texts and 

quality literature.

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss how a reader’s self-selection of texts for enjoyment can 

be informed by reading experiences.

• Skim and scan texts for particular information.

• Guided-Weekly differentiated reading groups. 

• Difference between literal and inferred meaning. 

GENRE FOCUS: INFORMATIVE

TE
R

M
 3

Modelled, guided and independent reading (e.g. reading for enjoyment) and viewing of rich texts and 

quality literature.

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss how a reader’s self-selection of texts for enjoyment can 

be informed by reading experiences.

• Guided-Weekly differentiated reading groups. 

• Inferred meaning (How? Why?) 

GENRE FOCUS: IMAGINATIVE (POETRY)

TE
R

M
 4

Modelled, guided and independent reading (e.g. reading for enjoyment) and viewing of rich texts and 

quality literature.

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss how a reader’s self-selection of texts for enjoyment can 

be informed by reading experiences.

• Guided-Weekly differentiated reading groups. 

• Inferred meaning (can you find an example from the text to support your thinking?)

• Revision based on class needs. 

GENRE FOCUS: PERSUASIVE

NESA
Suggested Texts

Texts with an
Indigenous theme

https://1drv.ms/b/s!Am3FAY3HJ-bsgSMB4czW7HWhtQHl?e=s3aiOT
https://1drv.ms/b/s!Am3FAY3HJ-bsgSgzY7iZJ-VnSF9s
https://1drv.ms/b/s!Am3FAY3HJ-bsgSynlk7F0wz4Wmbr


Stage 2                                                            Writing and Representing

A: Communicates through speaking, listening, reading, writing, viewing and representing*

B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN2-2A plans, composes and reviews a 
range of texts that are more 
demanding in terms of topic, audience 
and language.

EN2-7B identifies and uses language forms and 
features in their own writing appropriate to a 
range of purposes, audiences and contexts

EN2-10C thinks imaginatively, creatively and 
interpretively about information, ideas and 
texts when responding to and composing texts

EN2-11D responds to and composes a range of 
texts that express viewpoints of the world similar 
to and different from their own 

EN2-12E recognises and uses an 
increasing range of strategies to reflect 
on their own and others’ learning.

Modelled Writing
Writing for students

Guided Writing
Writing with students

Independent Writing
Writing by students

TE
R

M
 1

Weekly modelled writing ongoing.

• Sentence writing (simple, compound and complex).

• Participate in shared editing of students’ own texts for meaning, spelling, capital letters 

and full stops. 

• Writing a paragraph. 

• Identify and analyse the purpose, audience and context of imaginative texts.

• Understand how characters, actions and events in imaginative texts can engage

the reader or viewer.

• Writing process: planning, drafting, editing and publishing cycle 

GENRE FOCUS: IMAGINATIVE

Narrative descriptions 

Learning Goal (WALT):

We are learning to write an imaginative text, with rich setting and character 

descriptions. 

Language devices- descriptive language, use of senses, similes and metaphors. 

Show don’t tell. 

Independent writing opportunities across the year:

• Journal writing or Quick- writes

• Text responses

• Pobble 365/ picture stimulus story starter 

• Independent spelling word work using 4 explicit 

forms of knowledge:

1. phonological

2. visual

3. morphemic

4. etymological knowledge

• Work on completing a final copy of published text

• Compose a text related to an area of study set by 

the teacher

• Research a topic and take notes in own words

• Comprehension responses

*What is the purpose, audience and context of this 

piece of writing? 

TE
R

M
 2

Weekly modelled writing ongoing. 

• Sentence writing (simple, compound and complex).

• Participate in shared editing of students’ own texts for meaning, spelling, capital letters 

and full stops. 

• Identify and analyse the purpose, audience and context of informative texts. 

• Plan and organise ideas using headings, graphic organisers, questions and mind maps.

• Writing process: planning, drafting, editing and publishing cycle.

GENRE FOCUS: INFORMATIVE

Informative descriptions

Learning Goal (WALT): we are learning to write an informative text with precise 

descriptions. 

Language devices- precise vocabulary and proper nouns. 

Informative reports

Learning Goal (WALT): we are learning to write an informative report with a clear 

structure.

(titles, subheadings, images and paragraphs)

TE
R

M
 3

Weekly modelled writing ongoing. 

• Sentence writing (simple, compound and complex).

• Participate in shared editing of students’ own texts for meaning, spelling, capital letters 

and full stops. 

• Understand, interpret and experiment with a range of devices and deliberate word play 

in poetry and other literary texts, for example nonsense 

words, spoonerisms, neologisms and puns(ACELT1606)

• Writing process: planning, drafting, editing and publishing cycle 

*Poetry Link to Geography (Places are similar and different/ Australian continent) or History 

unit. Refer to TTPS Scope and Sequence for topic.

GENRE FOCUS: IMAGINATIVE/POETRY

Learning Goal (WALT):

Understand the structure of and experiment with a range of poetry styles.

Figurative language- onomatopoeia, personification, metaphors and similes. 

Digital Technologies

• Create, open, close and save a document 

correctly each time

• Changes size, colour and font 

• Creates textbox

• Changes page orientation

• Inserts border 

• Use Word Art 

• Use Spell check

• Use Grammar Check

• Use thesaurus and synonyms

• Uses bullets and numbering 

TE
R

M
 4

Weekly modelled writing ongoing. 

• Sentence writing (simple, compound and complex).

• Participate in shared editing of students’ own texts for meaning, spelling, capital letters 

and full stops. 

• Identify and analyse the purpose and audience of persuasive texts. 

• Express a point of view for a particular purpose in writing, with supporting arguments.
• Make constructive statements that agree/disagree with an issue.
• Writing process: planning, drafting, editing and publishing cycle.

GENRE FOCUS: PERSUASIVE

Learning Goal (WALT):

We are learning to write a persuasive text to advertise and discuss different opinions, 

points of view or perspectives on a specific topic. 

Persuasive text structure and language devices (e.g. emotive language, rhetorical 

questions etc.). 

Persuasive advertisements and discussions.

Persuasive debates and arguments.



Stage 2                                                    Spelling
Spelling Sequence:
SMART Spelling by

by Michelle Hutchison 
(used with permission)

www.smartspelling.com.au

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*      

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN2-5A uses a range of strategies, including knowledge of letter–sound correspondences and common letter patterns, to spell familiar and some unfamiliar words.

TE
R

M
 1

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

EVEN YEAR
/augh/ as in caught 

/au/ as in sauce 
Words from page 160

ODD YEAR 
/er/ as in fern 

Words from page 126

EVEN YEAR
/t/ “ch” as in nature 

Words from page 161

ODD YEAR
/ge/ saying j as in 

cage
Words from page

127

EVEN YEAR
/re/ as in centre 

Words from page 162

ODD YEAR
/y/ saying ‘ee’ as in 

pony
Words from page 128

EVEN YEAR
/tt/ as in letter

Words from page 163

ODD YEAR
/or/ saying ‘er’ as in 

worm
Words from page 129

Revision

Week

No new sounds 

or words 

introduced.

EVEN YEAR
/gg/ as in egg

Words from page 164 

ODD YEAR
2 rules: graphs /l/ and 

/e/ as in table
Words from page 130

EVEN YEAR
/y/ as in pyramid

Words from page 165 

ODD YEAR
/y/ making ‘I’ as in 

pyramid
Words from page 131

EVEN YEAR
/wr/ as in wrist

Words from page 166 

ODD YEAR
/are/ saying ‘air’ as in 

square
Words from page 132

EVEN YEAR
/que/k as in 

antique/kitten
Words from page 167

ODD YEAR
/ho/ saying ‘o’ as in 

honest 
and /o/ as in frog
Words from page

133

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 2 Revision

Week

No new sounds 

or words 

introduced.

EVEN YEAR
/ou/ as in famous

Words from page 168

ODD YEAR
/ear/ as in ear

Words from page 134

EVEN YEAR
/ch/ as in chef

Words from page 169

ODD YEAR
/c/ saying ‘s’ as in city
Words from page 135

EVEN YEAR
/ai/ as in snail 

Words from page 170 

ODD YEAR
The prefix ‘inter’ 

meaning ‘between’ 
Words from page

136

EVEN YEAR
Consonant suffix –ment
Words from page 171 

ODD YEAR
Contractions

Words from page
137

Revision

Week

No new sounds 

or words 

introduced.

EVEN YEAR
Consonant suffix –ly

Words from page 172

ODD YEAR
/se/ as in horse

Words from page 138

EVEN YEAR
/ce/ as in ice 

Words from page 173

ODD YEAR
/oi/ as in coin

Words from page
139

EVEN YEAR
/ie/ as in chief

Words from page 174

ODD YEAR
/oy/ as in toy

Words from page
140

EVEN YEAR
/ure/ as in measure

Words from page 175

ODD YEAR
Graph /q/ saying ‘k’ as 

in queen
Words from page 141

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 3 EVEN YEAR

Consonant suffix –ness
Words from page 176

ODD YEAR
/a/ saying ‘a’ as in 

baby
Words from page 142

EVEN YEAR
/v/ as in voice 

Words from page 177

ODD YEAR
/a/ and /al/ saying ‘ar’ 
as in banana and half
Words from page 143

EVEN YEAR
/y/ as in yawn and /i/ 

as in onion
Words from page 178

ODD YEAR
/g/ saying ‘j’ as in giant
Words from page 144

EVEN YEAR
/or/ as in doctor

Words from page 179 

ODD YEAR
/s/ saying ‘zh’ as in 

treasure
Words from page 145

EVEN YEAR
/ui/ as in fruit and /ew/ 

as in screw 
Words from page 180 

ODD YEAR
/ti/ saying ‘sh’ as in 

station
Words from page 146

EVEN YEAR
/ci/ as in special

Words from page 181 

ODD YEAR
Graph /u/ saying ‘w’ 

as in quilt
Words from page 147

EVEN YEAR
r/rr/wr common errors
Words from page 182

ODD YEAR
/se/ saying ‘z’ as in 

cheese
Words from page 148

EVEN YEAR
n/nn/kn common 

errors
Words from page 183

ODD YEAR
/aw/ saying ‘or’ as in 

saw
Words from page 149

EVEN YEAR
m/mm/mb common 

errors
Words from page 184

ODD YEAR
/our/ saying ‘uh’ as in 

colour
Words from page 150

EVEN YEAR
/e/ as in garden

Words from page 185

ODD YEAR
Quadgraph /eigh/ & 

split digraph a_e_ 
saying ‘ay’ as in eight

and tape
Page 151

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 4 EVEN YEAR
Prefix dis-

Words from page 186

ODD YEAR
Plural Rule 5

Words ending in ‘y’
Page 152

EVEN YEAR
/l/ as in leg and /ll/ as 

in bell
Words from page 187

ODD YEAR
Plural Rule 3: Words 

ending in f or fe. Drop 
the f or fe and add ves
e.g. halves Page 153

EVEN YEAR
/u/ making the sounds; 

“y” and “oo” 
Words from page 188

ODD YEAR
Plural Rule 4:

Words ending in o –
add es.

Page 154

ASSESSMENT

EVEN YEAR
/a/ as in ant

Words from page 189

ODD YEAR
Words ending in the 

suffix ful such as careful
Page 155

EVEN YEAR
Prefixes pro- and anti-
Words from page 190

ODD YEAR
Words ending in the 

suffix less such as 
helpless Page 156

EVEN YEAR
/p/ as in panda

Words from page 191

ODD YEAR
/o/ saying ‘uh’ as in 

glove
Words from page157

Revision as needed by individual class group

http://www.smartspelling.com.au/


Stage 2                                                     Handwriting and Digital Technologies

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context* 

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN2-3A uses effective handwriting and publishes texts using digital technologies.
Write using clearly-formed joined letters, and develop increased fluency and automaticity 
(ACELY1684, ACELY1696)

Handwriting Focus Stage 2 Areas of Need Digital Technologies

TE
R

M
 1

Basic letter  formation/size/slope/placement on lines – 4 letter families 

Handwriting in literacy activities.

As per writing process (publishing).

• Explicit letter formation

• Letter reversals 

• Incorrect use of uppercase

• Tall/short/low hanging letters

• Care and appropriate use of 
computer-based technologies

• Correct procedure for logging on/off and 
shutting down

• Understand and demonstrate the difference 
between Save and Save As.

(ACELY1685, ACELY1697)

TE
R

M
 2

Entry and exit flicks, basic diagonal joins e.g. ca (explicitly teach which letters 

do not join).

Handwriting in literacy activities 

As per writing process (publishing) 

• Explicit letter formation

• Letter reversals 

• Incorrect use of uppercase

• Tall/short/low hanging letters

• Enter and modify text e.g. Change size, colour 
and font 

• Publish a written draft using word processing 
software within an agreed upon time allocation.

(ACELY1685, ACELY1697)

TE
R

M
 3

Basic horizontal joins e.g. rl (explicitly teach which letters do not join)

Handwriting in literacy activities 

As per writing process (publishing) 

• Explicit letter formation

• Letter reversals 

• Incorrect use of uppercase

• Tall/short/low hanging letters

• Experiment with publishing techniques to 
enhance presentation. e.g. graphics, fonts, 
backgrounds etc. 

• Makes a sign/poster/card using WordArt, clipart 
and colours.

• Use search engine to find information 

(ACELY1685, ACELY1697)

TE
R

M
 4

All joins to be practiced.

Handwriting in literacy activities 

As per writing process (publishing) 

• Explicit letter formation

• Letter reversals 

• Incorrect use of uppercase

• Tall/short/low hanging letters

• Search Engine Skills- Create  simple searches 
using specific key phrases. Identify features of 
online texts that enhance navigation 

• Design a published document using graphics, 
fonts, images etc. 

(ACELY1685, ACELY1697)



Stage 3
Stage Specific Targets

Whole School Focus
Spelling Reading Writing

I can recognise graphs, digraphs and 

trigraphs.

I can spell high frequency words 

correctly. 

I can make a plausible and informed 

attempt to spell all words

I can add prefix and suffixes correctly 

using spelling rule knowledge.

I can compare and contrast key 

features of a range of texts. 

I can collect and organise key ideas 

from a range of sources. 

I can make inferences and draw 

conclusions based on information from 

a text. 

I can proofread and edit my work 

checking for spelling, punctuation and 

meaning.

I can use literary devices to engage an 

audience. 

I can organise my writing into clear 

linking paragraphs. 

I can use a variety of sentence starters 

and experiment with rich vocabulary. 

Teachers: Weekly one-on-one or small 

group explicit writing conferences.

Visible Learning

Students need to know what they 
are learning, and what is needed 
in the task to make them 
successful.

Learning Intentions or WALT
(We are learning to....)

Success Criteria or WILF
(What I'm looking for....)

Feedback: Students require 
consistent, timely and explicit 
feedback. Feedback can be oral 
or written and speaks to the 
completed work. It notes:
➢ success
➢ analyses future learning
➢ mistakes being made that can 

be rectified
➢ next steps for the student in 

their learning

Whole School Areas of Need

Spelling Reading Writing

We are learning the 44 speech sounds 

of the English language.

We can retain graphs, digraphs and 

trigraphs, locate these in words, and use 

our knowledge of their sounds when 

reading and writing.

We refer back to the spelling rules we 

have learnt and apply these when 

reading and writing.

We engage in regular scheduled 

reading to strengthen our confidence 

and reading skills

We know that all kinds of texts, 

imaginative, persuasive and 

informative, consist of recognisable 

features. 

During modelled and guided reading 

lessons:

“What is the author’s purpose of this 

text: To inform, to entertain or to 

persuade?”

All writing, from K-6, includes basic 

punctuation, such as capital letters and 

full stops.

*A school-wide high expectation

We make plausible attempts, applying 

the spelling rules we’ve learnt, to write 

unfamiliar words.

Explicit lessons on text types are 

scheduled, although, the purposes of 

texts are discussed and  revisited 

consistently throughout each term.

J.Packer TTPS 2020



Stage 3                                                          Speaking and Listening

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN3-1A communicates effectively for a variety of audiences and purposes using increasingly challenging 
topics, ideas, issues and language forms and features.

EN3- 5B discusses how language is used to achieve a widening range of purposes for a widening range 
of audiences and contexts

TE
R

M
 1

Class routine and expectations on accountable talk (ground rules for speaking and listening).

Group tasks across all Key Learning Areas.

Literacy group activities and interactions (including Reader’s Theatre, Literature circles).

Class discussions.

Assignment/research presentations. 

Assembly responsibilities 

Stage 3 Content

• compare and justify the ways in which spoken language differs from written language according to purpose, audience and context

• understand that patterns of language interaction vary across social contexts and types of texts and that they help to signal social roles 
and relationships (ACELA1501)

• understand that strategies for interaction become more complex and demanding as levels of formality and social distance increase
(ACELA1516)

• understand that different social and geographical dialects or accents are used in Australia in addition to Standard Australian English 
(ACELA1515)

• use and describe language forms and features of spoken texts appropriate to a range of purposes, audiences and contexts

• use appropriate metalanguage to identify and describe relationships between and among texts

• develop criteria to evaluate the effectiveness of spoken texts

• use metalanguage to describe the effects of ideas, text structures and language features on particular audiences (ACELT1795)

• plan, rehearse and deliver presentations, selecting and sequencing appropriate content and multimodal elements for defined 
audiences and purposes, making appropriate choices for modality and emphasis (ACELY1700, ACELY1710)

• use interaction skills, for example paraphrasing, questioning and interpreting nonverbal cues and choose vocabulary and vocal effects 
appropriate for different audiences and purposes (ACELY1796)

• use interaction skills, varying conventions of spoken interactions such as voice volume, tone, pitch and pace, according to group size, 
formality of interaction and needs and expertise of the audience (ACELY1816)

• participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting arguments, sharing and 
evaluating information, experiences and opinions (ACELY1709)

• identify and discuss how own texts have been structured to achieve their purpose and discuss ways of using conventions of language 
to shape readers' and viewers' understanding of texts

• discuss how the intended audience, structure and context of an extended range of texts influence responses to texts

• identify and explain characteristic text structures and language features used in imaginative, informative and persuasive texts to meet 
the purpose of the text (ACELY1701)

• identify the ways in which language use in imaginative texts, including use of figurative language, character development, events and 
setting, creates interest for the reader or viewer

• investigate how the organisation of texts into chapters, headings, subheadings, home pages and sub pages for online texts and
according to chronology or topic can be used to predict content and assist navigation (ACELA1797)

• analyse strategies authors use to influence readers (ACELY1801)

• understand the uses of objective and subjective language and bias (ACELA1517)

• discuss the conventions of a range of complex texts, e.g. act and stage directions in plays, literary devices in poems and stories, layout 
conventions in print and digital texts 

• compose more complex texts using a variety of forms appropriate to purpose and audience 

• recognise the techniques used by writers to position a reader and influence their point of view

• identify and use a variety of strategies to present information and opinions across a range of texts 

• consider and develop sustained arguments and discussions supported by evidence 

TE
R

M
 2

Group tasks across all Key Learning Areas.

Literacy group activities and interactions (including Reader’s Theatre, Literature circles).

Class discussions.

Assignment/research presentations.

Assembly responsibilities 

TE
R

M
 3

Group tasks across all Key Learning Areas.

Literacy group activities and interactions 

(including Reader’s Theatre, Literature circles).

Class discussions.

Assignment/research presentations. 

Impromptu speech

Public Speaking competition (Two Stage 3 students chosen to compete in the competition).

Assembly responsibilities 

TE
R

M
 4

Group tasks across all Key Learning Areas.

Literacy group activities and interactions (including Reader’s Theatre, Literature circles).

Class discussions.

Assignment/research presentations. 

Assembly responsibilities 



Stage 3                                              Grammar, Punctuation and Vocabulary 
Refer to K-10 English Syllabus 
Grammar Scope & Sequence 

as needed

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN3- 6B uses knowledge of sentence structure, grammar, punctuation and vocabulary to respond to and compose clear and cohesive texts in different media and technologies.

Grammar Punctuation

TE
R

M
 1

Week 1 Nouns Week 6 Adjectives 
Question Marks

Apostrophe: used to signify a contraction

Apostrophe: used to signify possession

Based on class needs 

Week 2 Noun groups Week 7 Adjectival phrase 

Week 3 Pronouns Week 8 Nominalisation 

Week 4 Verbs (modal verbs and complex verbs) Week 9
Reference links-links that keep track of the people, 

animals or objects throughout a text. 

Week 5 Adverbs Week10 Revise/review based on class needs

TE
R

M
 2

Week 1 Topic sentence Week 6 Author voice 
Contractions

Direct/Indirect Speech

Comma- used to separate clauses

Based on class needs 

Week 2 Complex sentences Week 7 Emotive language 

Week 3 Main clause (independent clause) Week 8
Modality

(possibility, probability, obligation, conditionality)

Week 4 Subordinate clause (dependent clause) Week 9
Creative language features

• emphasis                   • irony                 • humour

Week 5 Voice- active voice, passive voice Week10 Revise/review based on class needs. 

TE
R

M
 3

Week 1 Verbs tense Week 6 Emphasise 

Revise punctuation

Based on class needs 

Week 2
Elaborated tense- multiple word tenses,

e.g. We have been working for three hours.
Week 7 Irony/Humour 

Week 3
•Evaluative language             •Emotive language

•Modality (possibility, probability, obligation, conditionality)
Week 8 Revision/review based on class needs

Week 4 Prepositions Week 9 Revision/review based on class needs.

Week 5 Conjunctions Week10
Revision/review based on class needs.

TE
R

M
 4

Week 1 Main clause (independent) Week 6 Adverbial phrase

Revise punctuation

Based on class needs 

Week 2 Subordinate clause (dependent) Week 7 Adjectival phrase 

Week 3 Noun group Week 8 Revise/review based on class needs

Week 4 Verb group Week 9 Revise/review based on class needs

Week 5 Adjectives Week10 Revise/review based on class needs.

https://1drv.ms/b/s!Am3FAY3HJ-bsgSWb08kgReUyzcW1


Stage 3                                                            Reading and Viewing
Refer to

Content & Text 
Requirements

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN3-3A uses an integrated range of skills, strategies 
and knowledge to read, view and comprehend a 
wide range of texts in different media and 
technologies

EN3-5B discusses how language is used to achieve a 
widening range of purposes for a widening range of 
audiences and contexts

EN3- 7C thinks imaginatively, creatively, interpretively and 
critically about information and ideas and identifies 
connections between texts when responding to and 
composing texts

EN3-8D identifies and considers how different viewpoints of 
their world, including aspects of culture, are represented in 
texts.

TE
R

M
 1

Modelled, Guided & Independent Reading & Viewing of rich texts and quality literature.

*Differentiated Guided Reading program and outcomes tracked and recorded by individual class 

teacher

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss how a reader’s self-selection of texts for enjoyment can be informed by 

reading experiences.

• Identifies features of online texts- explicit teaching of skim and scan. 

• Students will have the opportunity to practice a range of skills during reading for learning activities across the 

curriculum.

• Difference between literal and inferred meanings.                                                                   GENRE FOCUS: IMAGINATIVE

Stage 3 Specific Forms of Text and Text Options

• Drama and role play

• Fiction, non-fiction, novels and picture 

books

• Multicultural texts

• BTN (Behind the News)

• Kidsnews.com.au 

• Online and digital texts

• Informative texts and online options.

• Audio books

• Charlotte’s Web – E.B White

• Storm Boy – Colin Thiele

• Onion Tears – Diane Kid

• Fantastic Mr Fox – Roald Dahl

• Matilda – Roald Dahl

• Blabber Mouth – Morris Gleitzman

• The World’s Worst Children – David 

William

• Tashi series – Barbara and Anna 

Feinberg

• The Island – Armin Greder

• The Whale’s Song – Dyan Sheldon

• The Sneetches – Dr Seuss

• Where the Forest meets the Sea –

Jeannie Baker

• The Little Refugee  - Anh Do

• Lost and Found by Oliver Jeffers

• Welcome to Country – Aunty Joy 

Murphy & Lisa Kennedy

• Pearl Barley & Charley Parsley – Aaron 

Blabey

TE
R

M
 2

Modelled, Guided & Independent Reading & Viewing of rich texts and quality literature.

*Differentiated Guided Reading program and outcomes tracked and recorded by individual class 

teacher

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss how a reader’s self-selection of texts for enjoyment can be informed by 

reading experiences.

• Identifies features of online texts- explicit teaching of skim and scan. 

• Students will have the opportunity to practice a range of skills during reading for learning activities across the 

curriculum.

• Inferential questioning: Why is? Can you explain? What evidence can you find…?                GENRE FOCUS: PERSUASIVE

TE
R

M
 3

Modelled, Guided & Independent Reading & Viewing of rich texts and quality literature.

*Differentiated Guided Reading program and outcomes tracked and recorded by individual class 

teacher

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss how a reader’s self-selection of texts for enjoyment can be informed by 

reading experiences.

• Identifies features of online texts- explicit teaching of skim and scan. 

• Students will have the opportunity to practice a range of skills during reading for learning activities across the 

curriculum.

• Inferential questioning: How is this similar to? What do you think is meant by? What makes you think that?

GENRE FOCUS: IMAGINATIVE GENRE FOCUS: INFORMATIVE

TE
R

M
 4

Modelled, Guided & Independent Reading & Viewing of rich texts and quality literature.

*Differentiated Guided Reading program and outcomes tracked and recorded by individual class 

teacher

• Sharing of class novel, explicit teaching of monitoring skills, predicting and critical thinking.

• Independent – Sustained reading. Discuss how a reader’s self-selection of texts for enjoyment can be informed by 

reading experiences.

• Identifies features of online texts- explicit teaching of skim and scan. 

• Students will have the opportunity to practice a range of skills during reading for learning activities across the 

curriculum.

Evaluative questioning: Do you think? Do you agree? How do you feel about? 

GENRE FOCUS: PERSUASIVE

NESA
Suggested Texts

Texts with an
Indigenous theme

https://1drv.ms/b/s!Am3FAY3HJ-bsgSMB4czW7HWhtQHl?e=s3aiOT
https://1drv.ms/b/s!Am3FAY3HJ-bsgSgzY7iZJ-VnSF9s
https://1drv.ms/b/s!Am3FAY3HJ-bsgSynlk7F0wz4Wmbr


Stage 3                                                            Writing and Representing

A: Communicates through speaking, listening, reading, writing, viewing and representing*

B: Use language to shape and make meaning according to purpose, audience and context*

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN3-2A composes, edits 
and presents well-
structured and coherent 
texts.

EN3-6B uses knowledge of sentence structure, grammar, 
punctuation and vocabulary to respond to and compose clear 
and cohesive texts in different media and technologies

EN3-7C thinks imaginatively, creatively, interpretively and 
critically about information and ideas and identifies 
connections between texts when responding to and 
composing texts.

EN3-8D identifies and considers how different 
viewpoints of their world, including aspects of 
culture, are represented in texts

EN3-9E recognises, reflects 
on and assesses their 
strengths as a learner. 

Modelled Writing
Writing for students

Guided Writing
Writing with students

Independent Writing
Writing by students

TE
R

M
 1

Weekly modelled writing ongoing. 

• Sentence writing (simple, compound and complex).

• Participate in shared editing of students’ own texts for meaning, spelling and 

punctuation.

• Identify and explore underlying themes and central storylines in imaginative texts.

• Plan, draft and publish imaginative texts, choosing and experimenting with text

structures, language features, images and digital resources appropriate to

purpose and audience and context. 

GENRE FOCUS: IMAGINATIVE

Description (use a variety of creative stimuli e.g. landscapes/scenery, characters, 

objects etc.)

Learning Goal (WALT): We are learning to write a well-structured imaginative text 

that includes: an introduction, complication (climax) and resolution.

Learning Goal (WALT): We are learning to write well-structured and detailed texts 

using a range of descriptive devices and language features. 

*What is the purpose, audience and context of this piece of writing? 

Independent writing opportunities across the year:

• Journal writing or Quick- writes

• Independent spelling word work using 4 explicit 

forms of knowledge:

1. phonological

2. visual

3. morphemic

4. etymological knowledge

• Text responses

• Pobble 365/ picture stimulus story starter 

• Work on completing a final copy of published text

• Compose a text related to an area of study set by 

the teacher

• Research a topic and take notes in own words

• Develops a handwriting style that is legible, fluent 

and automatic and varies according to audience 

and purpose.TE
R

M
 2

Weekly modelled writing ongoing. 

• Sentence writing (simple, compound and complex).

• Investigate how complex sentences can be used in a variety of ways to elaborate, 

extend and explain ideas(ACELA1522).

• Participate in shared editing of students’ own texts for meaning, spelling and 

punctuation.

• Compose texts that include sustained and effective use of persuasive devices,

e.g. texts dealing with environmental issues.

*Persuasive topic linked to a PDH, Geography or History tern 2 unit*

GENRE FOCUS: PERSUASIVE - EXPOSITION

Learning Goal (WALT):

We are learning to write a persuasive exposition text to present a point of view in 

favour or against a specific topic. 

Persuasive debates and arguments 

*What is the purpose, audience and context of this piece of writing? 

TE
R

M
 3

Weekly modelled writing ongoing. 

• Sentence writing- Investigate how complex sentences can be used in a variety of ways 

to elaborate, extend and explain ideas(ACELA1522).

• Participate in shared editing of students’ own texts for meaning, spelling and 

punctuation.

• Understand, interpret and experiment with the use of imagery in imaginative texts,

poetry and songs, eg similes, metaphors, personification and sound devices such

as alliteration.

• Present a point of view about particular literary texts using appropriate

metalanguage, and reflecting on the viewpoints of others.

*Poetry Link to Geography (Places are similar and different/ Australian continent) or History 

unit. Refer to TTPS Scope and Sequence for topic.

GENRE FOCUS: IMAGINATIVE - POETRY

Learning Goal (WALT): We are learning to view and write different forms of poetry for 

a widening range of purposes and audiences. 

GENRE FOCUS: INFORMATIVE – LITERATURE REVIEW

Learning Goal (WALT): We are learning to inform a range of audiences with specific 

information on a particular book in order to help them decide to read the book for 

themselves.

*What is the purpose, audience and context of this piece of writing? 

Digital Technologies

• Comprehension responses

• Use Save and Save As.

• Locate and Save files on the network drives

• Create, open, close and save a document 

correctly each time

• Changes size, colour and font 

• Creates textbox

• Changes page orientation

• Inserts border 

• Use Word Art 

• Use Spell check

• Use Grammar Check

• Use thesaurus and synonyms

• Uses bullets and numbering TE
R

M
 4

Weekly modelled writing ongoing. 

• Sentence writing – Quality writing includes a variety of simple, compound and complex 

sentences to enhance writing and make an impact. 

• Understand that cohesive links can be made in texts by omitting or replacing 

words(ACELA1520)

• Participate in shared editing of students’ own texts for meaning, spelling and 

punctuation.

• Assess the reliability of resources, including digital resources, when researching

topics.

• Present a point of view about particular literary texts using appropriate

metalanguage, and reflecting on the viewpoints of others.

GENRE FOCUS: PERSUASIVE - DISCUSSIONS

Learning Goal (WALT): We are learning to to write a discussion text to present 

different opinions, points of view or perspectives on a specific issue.

TERM 4 Revision based on class needs. 

*What is the purpose, audience and context of this piece of writing? 



Stage 3                                                      Spelling
Spelling Sequence:
SMART Spelling by

by Michelle Hutchison 
(used with permission)

www.smartspelling.com.au

A: Communicates through speaking, listening, reading, writing, viewing and representing*
B: Use language to shape and make meaning according to purpose, audience and context*      

C think in ways that are imaginative, creative, interpretive and critical
D express themselves and their relationships with others and their world
E learn and reflect on their learning through their study of English

EN3-4A draws on appropriate strategies to accurately spell familiar and unfamiliar words when composing texts.

TE
R

M
 1

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

EVEN YEAR
Prefix re-

Words from page 228

ODD YEAR
/ea/ as in beach 

Words from page 194

EVEN YEAR
/ch/ as in school

Words from page 229

ODD YEAR
/c/ as in cat 

Words from page 195

EVEN YEAR
/ve/ as in sleeve 

Words from page 230

ODD YEAR
/ou/ as in young

Words from page 196

EVEN YEAR
/or/ as in doctor

Words from page 231

ODD YEAR
/c/ as in city 

Words from page 197

EVEN YEAR
Gender specific nouns
Words from page 232

ODD YEAR
/gh/ and /g/ as in 

gherkin/gate 
Words from page 198

FOCUS ON:

The White 

Spelling Rule 

No new sounds 

or words 

introduced.

EVEN YEAR
/ei/ as in receipt

Words from page 233

ODD YEAR
/si/ as in division

Words from page 199

EVEN YEAR
Prefixes pro- and anti-
Words from page 234

ODD YEAR
/cc/ as in soccer 

Words from page 200

EVEN YEAR
Prefix semi-

Words from page 235

ODD YEAR
/ph/ as in dolphin 

Words from page 201

EVEN YEAR
Prefix trans-

Words from page 236

ODD YEAR
Prefix mis-

Words from page 202

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 2 EVEN YEAR

Prefixes hyper- and 
hypo-

Words from page 237

ODD YEAR
Prefix pre- and post –
Words from page 203

EVEN YEAR
Vowel suffix –ism

Words from page 238

ODD YEAR
/ti/ as in station

Words from page 204

EVEN YEAR
Vowel suffix –ology

Words from page 239

ODD YEAR
/gu/ as in guitar 

Words from page 205

EVEN YEAR
Vowel suffix –ist

Words from page 240

ODD YEAR
/st/ as in castle 

Words from page 206

EVEN YEAR
/ci/ as in special 

Words from page 241

ODD YEAR
/a- e/ as in tape 

Words from page 207

FOCUS ON:

The Yellow 

Spelling Rule

No new sounds 

or words 

introduced.

EVEN YEAR
/ps/s as in psyche/sun
Words from page 242

ODD YEAR
/r/ as in rain

Words from page 208

EVEN YEAR
/ai/et as in snail/ballet
Words from page 243

ODD YEAR
/ch/ as in school 

Words from page 209

EVEN YEAR
/si/ as in division 

Words on page 244

ODD YEAR
/i/ saying “E” like in ski 
Words from page 210

EVEN YEAR
/q/ as in queen /cq/ 
acquire saying “k”

Words from page 245

ODD YEAR
Plurals that use a 

different word 
Words from page 211

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 3

EVEN YEAR
Vowel suffix –ible

Words from page 246

ODD YEAR
Vowel suffix

–able 
Words from page 212

EVEN YEAR
/sc/ as in scissors 

Words from page 247

ODD YEAR
/au/ as in sauce/ auto 
Words from page 213

EVEN YEAR
Prefixes micro and 

macro
Words from page 248

ODD YEAR
/pp/ as in puppy 

Words from page 214

EVEN YEAR
Prefix un-

Words from page 249

ODD YEAR
/ss/ as in dress 

Words from page 215

EVEN YEAR
Homophones revision
Words from page 250

ODD YEAR
/or/ as in fork 

Words from page 216

FOCUS ON:

The Blue Spelling 

Rule

No new sounds 

or words 

introduced.

EVEN YEAR
/c/ as in city

Words from page 251

ODD YEAR
Plurals revision 

Words from page 217

EVEN YEAR
Prefix inter-

Words from page 252

ODD YEAR
Homophones 

Words from page 218

EVEN YEAR
Plurals revision 

Words from page 253

ODD YEAR
/ar/ough/ as in 
warm/bought 

Words from page 219 

EVEN YEAR
/y/ as in pyramid

Words from page 254

ODD YEAR
Past tense 

Words from page 220

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10

TE
R

M
 4 EVEN YEAR 

/ou/ as in famous
Words from page 255

ODD YEAR
/y/ as in pony 

Words from page 221

EVEN YEAR
/gn/ as in sign

Words from page 256

ODD YEAR
Prefixes uni-, bi, tri-

Words from page 222

EVEN YEAR
/ssi/ as in discussion 

Words from page 257

ODD YEAR
/a/ as in swan 

Words from page 223

EVEN YEAR
/ou/ as in house

Words from page 258

ODD YEAR
/e/ as in me 

Words from page 224

EVEN YEAR
/t/ “ch” as in nature

Words from page 259

ODD YEAR
/a/ as in zebra 

Words from page 225

FOCUS ON:

The Pink Spelling 

Rule

No new sounds 

or words 

introduced

Revision as needed by individual class group

http://www.smartspelling.com.au/


Resources

• NSW K-10 English Syllabus

• Cross referencing and content used from DoE Sample English Scope 

and Sequences 

• Rich literature texts from Early Action for Success book lists

• NESA suggested texts lists

• SMART Spelling by Michelle Hutchison (used with permission)

• The Modelled, Guided, and Independent Writing Cycle: An 

Instructional Method for Teaching Children to Write by Jason Taylor -

Assumption University, M.A. ELT

Other resource links

https://1drv.ms/b/s!Am3FAY3HJ-bsgSm-YhU8CFjdNVQ-?e=A9fKtB
https://1drv.ms/b/s!Am3FAY3HJ-bsgSpgYILnfIwQ_-7H
http://www.englishtextualconcepts.nsw.edu.au/
https://ac-units.weebly.com/english-units.html
https://1drv.ms/b/s!Am3FAY3HJ-bsgSynlk7F0wz4Wmbr

