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Introduction
Welcome to the first book in the Mad About Dance series. It contains four ready-to-teach 
units that have been trialled and refined with real students aged seven to nine years. 
To get started, you simply need to gather together the required sources of motivation, 
in some cases photocopy certain pages in this book, plan some dance as part of your 
classroom timetable … and go!

Using the MAD model
Mad About Dance is based on a planning process to assist teachers in the planning of 
creative dance units. In this process, planning focuses on three main MAD elements: 
Motivation; Action words and images; and Dance key words.

Motivation
What is the driving force behind creating the dance work? What is the inspiration for the 
piece? What learning do we want for the students in, through and about dance?

Is the dance being created for a specific purpose or presentation?

What is the message of the dance piece that we want to leave with the audience?

Who is the intended audience? Where and how will the dance be shared?

The four units in this book all draw from different motivations and have different 
purposes for the students when they are creating dance pieces. The sources of 
motivation – encompassing text, image, music and classroom inquiry topic – have been 
chosen because they are easily accessible by busy teachers. 

In all cases, if you cannot find or readily use the exact motivation identified, it is easy to 
adapt the lesson sequence to a similar source of motivation.

Action words and images
By generating a list of action words and images drawn from the motivation, you and your 
students have a concrete place from which to start moving around the space. Action 
words (verbs or “ing” words) give students a basis for movement that can be extended 
or developed. Action images arise when students consider what they think might 
happen in a dance piece based on the particular motivation: what do they think they 
would see if they were in the audience watching a dance piece about …?

When selecting action words, it is important to:

•	 make careful choices from what can become a long list – for example, if the class 
is working in a small space, sprinting and running are not the best options; likewise, 
crawling and rolling are less compatible with working outside on the tennis courts

•	 choose action words that leave open the possibility of more than one way of moving 
– for example, swimming is an action word that has definite connotations about what 
it should involve so that it is more difficult to create and innovate different ways of 
moving from that word

•	 start working with familiar action words such as walking and creeping until you and 
your students are familiar with the process of creating original and varied movement 
from a given action word.
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See the resource vault at the back of this book for a comprehensive list of action words 
that you and your students can use to generate dance. 

Dance key words
When you choose a set of dance key words from the dance elements, you gain a focus 
for the kinds of challenges you set for your students. These key words indicate the kind 
of language you want your students to use when creating, refining and reflecting on their 
own and others’ dance works.

Dance key words provide teachers with questions to ask students to enable them to 
extend and develop new and different ways of moving. For example:

•	 Can you try that movement going backwards? (direction)

•	 Can you change the speed of that movement – faster/slower? (tempo)

•	 Can you change the size of that movement – bigger/smaller? (range)

•	 Can you do that movement with your foot instead of your hand? (body parts)

A photocopiable overview of the elements of dance is included in the resource vault at 
the back of this book. Selected words from the elements have also been presented as 
cards that can be enlarged and used during the lesson and/or displayed on the wall for 
ongoing reference. Each unit focuses on two or three sets of words that are relevant to 
the motivation and action words. Across a year-long dance programme, it is advantageous 
to give students experience of working with a wide selection of dance key words.

Motivations needed for this series
You will need to gather each motivation before the day of your dance work. You can 
use the same motivation for Mad About Dance as for Mad About Drama at this level 
(a series written by Ginny Thorner and published by Essential Resources) – so with one 
preparation session, you will be ready for both a dance and a drama unit. You can then 
do either unit … or even better, both!

The table on the next page summarises the motivations used in Book 1 of both Mad 
About Dance and Mad About Drama. For more detail on preparing each motivation, see 
the unit concerned.

Other support materials
Dance can stimulate learning in many other curriculum areas, including physical education 
and health, literacy, science, maths, ICT, music and social studies / studies of society and 
environment. Specific suggestions for curriculum links are provided with each unit.

Also see the resource vault at the end of this book for a range of photocopiable support 
materials, including student-directed assessment sheets, action words and dance 
elements.
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Dance and drama motivations at a glance 

Type of 
motivation

Motivation Mad About Dance Book 1 Mad About Drama Book 1

Image Picture of party 
on page 27 of 
Oliver’s Party 
by Margaret 
Beames and 
Sue Hitchcock 
(Scholastic, 
Auckland, 
2003)

Unit 1: Welcome home
Students create movement 
sequences motivated by 
objects, shapes and colours 
from their party experiences 
and memories.

Unit 1: Welcome home
Students create a drama 
focusing on dealing with 
the consequences of our 
behaviour when we are 
frustrated, including the 
consequence of making an 
apology.

Book Wombat Goes 
Walkabout 
by Michael 
Morpurgo 
and Christian 
Birmingham 
(Collins, 
London, 1999)

Unit 2: What can you 
do, Wombat?
Generating a variety of ways 
of moving from one action 
word from the text, students 
explore the choreographic 
devices of reversing and 
accumulation.

Unit 2: What can you 
do, Wombat?
Students express the 
thoughts and conversations 
of characters in the story to 
explore our attitudes towards 
the talents of others and the 
values we place on them.

Music “The lost 
property 
box” by John 
Phillips (in Kiwi 
Kidsongs 10, 
Learning Media, 
Wellington, 
2001)

Unit 3: Please  
rescue me!
Drawing from the lyrics of 
a song, students generate 
movement sequences that 
tell a dance story.

Unit 3: Please  
rescue me!
Students create a story based 
on a found object. They 
explore speaking as objects 
in addition to speaking as 
people.

Class 
inquiry

The solar 
system

Unit 4: Space –  
the final frontier
Students use dance as a 
vehicle for showing learning 
from a classroom unit of 
inquiry.

Unit 4: Shared space
Alongside their class inquiry, 
students explore possible 
implications of humans 
in outer space and the 
decision-making related 
to caring for a shared 
environment. This unit 
would work with other topics 
centred on an environment.
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Tips for working in dance
If you and/or your students are new to dance, you may find some of these ideas helpful.

•	 The units in this book are designed to cover between four and six sessions of 
approximately 1 hour each, held on a weekly basis. However, when beginning 
dance work with your students, it can sometimes help to do short dance sessions 
(15–20 minutes) more frequently as a way of building momentum and reinforcing 
expectations of behaviour. Conversely, it is also possible to implement some of these 
across one or two days with an intensive all-day dance focus.

•	 If students are new to dance, nervous, unsure or unfocused, ask them to dance while 
facing the outside of the room. It is a good way of stopping them from focusing on 
and interacting with others and of averting a sense of intimidation or the giggles. Turn 
them to face the middle of the space when they have created the beginning of their 
movement and are feeling more confident.

•	 As you are working your way through the units, continue to identify and choose 
two or three individuals, pairs or groups that are working with focus and creating 
movement sequences that use the dance elements in a unique way. Take the time 
within the lesson to stop and get others in the class to watch and give feedback on 
why you have chosen that movement sequence to share: what are they doing that is 
creative or different?

•	 Create a collection of three or four CDs that you know well for creative dance. There 
are many different options. Compilation CDs such as Moods or soundtracks like The 
Lord of the Rings will provide a range of styles, tempos and energies within one CD. 
(See the resource vault for “Greg’s top 10 CDs for creative dance work”.)

•	 Pick your music carefully for the purposes of warm-up and early exploration and 
creation of movement sequences. Be aware that the kind of music you play will 
lead the children to dance in a specific way (eg, soft, floating music will lead to soft, 
floating movement). Avoid music with a strong beat unless keeping in time with the 
music is your intended focus; otherwise, students may spend more time counting 
and worrying about keeping in time to the music and less time thinking about the 
creativity and quality of their movement.

•	 Employ a range of strategies for sharing movement. One common approach is the 
half and half share, in which half the class share their movement sequences while 
the other half act as the audience, then roles are swapped over. You can also use a 
rolling share, in which small groups of dancers share their work, one after another, 
without a change in music; reflection and feedback are given once the last group has 
finished and the music has stopped.

•	 Allocate less time to complete a task than you think is necessary. Students who finish 
a task and have lots of time on their hands are potentially more difficult to manage. 
It is easy to go back and negotiate some more time if the majority of individuals or 
groups need it.
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Some fundamentals of doing dance
Clarifying your rationale for dance
When your school is working to implement a programme of dance, it is helpful to 
consider the following questions:

•	 Why will you teach dance?

•	 What are your beliefs about performing arts? 

•	 Is arts all about: … playing? ... working?  ... “we have a Friday afternoon to fill?”

Your answers will help you focus on the rationale for teaching dance in your classroom 
and in your school. They can help to indicate the value that is placed on learning  
through dance.

This reflection leads on to the next question: What do you believe about teaching and 
learning? For example, do the following statements ring true for you?

•	 Students learn in a variety of ways and need varied opportunities to share learning.

•	 Students need to connect learning to their personal experience / prior knowledge.

•	 Programmes should develop the “whole child”.

If you agree with these and similar statements, then it is essential to include dance in 
your programme. 

Demonstrating that you value dance
The value that you place on dance needs to be evident in the way you do dance. 
Working through the following questions to a considered answer may assist in making it 
clear to your class that dance matters:

•	 Can people interrupt a dance lesson with notices?

•	 Is there adequate time and space to take dance? 

•	 Where in the timetable does dance happen – always at the end of the day when 
students are tired? Or does it shift according to the changing energy of the class?

•	 Is one dance unit a year all that will happen? Would you treat any other expressive 
curriculum area in the same way?

•	 How do you celebrate and share work? 

•	 In what ways other than having a performance do you share the process and 
thinking?

•	 Is all the dance in your school teacher-directed performance work or do students 
have the chance to develop their own ideas, share information and create for 
themselves? 
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Developing quality
As with other curriculum areas, in dance you set expectations about the work that 
students will do. In the task of developing quality work in dance, the following questions 
may be useful:

•	 What do you do if someone tries to opt out of maths? Therefore, what will you do if 
someone does the same in dance?

•	 Will you expect groups to complete tasks? 

•	 What behaviour do you accept in other curriculum areas? Therefore, what are your 
standards in dance?

The answers that are appropriate may well vary according to the needs and experiences 
of each student. 

What remains constant, though, is that students can focus. There is no need to lose 
focus when sharing work. Like other skills, staying focused needs to be practised and 
discussed. Of course, there are always those moments when something is just funny. 
But the usual expectation should be for focused work, particularly in sharing work, even 
with each other in the class.
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Unit 1: Welcome home

Motivation Image: picture of party on page 27 of Oliver’s Party by Margaret Beames and 
Sue Hitchcock (Scholastic, Auckland, 2003)

Action words 
and images

Objects, shapes and colours from parties including presents, boxes, cards, 
cake, party hats, candles …

Dance key 
words

•	 Body awareness – body shapes, body parts, body bases,  
locomotor/non-locomotor movement

•	 Energy – quality

Resources •	 Copy of image
•	 Copy of “A party moment I remember” for each student*

Note: *This blackline master is a photocopiable resource supplied with this unit.

Images can provide a concrete starting point for students to discuss shapes and 
emotions. Using images can help connect students with their own relevant experiences 
that can form material to work with in dance. 

The suggested motivation for this unit is an image of a party from Oliver’s Party, a picture 
book by Margaret Beames and Sue Hitchcock. This image is strong in its use of colour and 
shape and includes some characters but, when viewed out of the context of the story, 
leaves room for students to fill in a great deal from their own imagination. A lively image 
with similar characteristics from another picture book will also work well for this unit.

From the image, along with ideas about objects, shapes and colours from their own 
party experiences and memories, students create movement sequences. They focus  
on the use of body shapes, parts and bases, and the quality of locomotor and  
non-locomotor movements. They begin to generate sequences that include a 
combination of concrete and abstract ideas and movements.
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Suggested curriculum links

Literacy

Retell personal stories  
of celebrations.

Interview people from a range of 
generations about what parties 
mean to them.

Plan a party, including invitations, 
menu and sequence of party 
events.

Social studies / studies of 
society and environment

Explore parties and 
celebrations from a range  
of cultures.

Unit 1: Welcome home

Food technology

Design a menu suitable for  
a range of guests and make 
the dishes.

Health

Explore ways of dealing  
with anger and frustration.

Explore successful forms  
of conflict resolution that  
have not involved  
bullying/violence.
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Lesson 1

Part A: Warming up and reflecting
1.	 Display a copy of the image prominently as the students enter the space and 

encourage them to talk freely about the possible context and the things they 
can see in the picture. Ask them to reflect on their own experiences of a similar 
situation and share an anecdote in pairs or small groups.

2.	 Ask the students to start to organise their thinking by completing the “A party 
moment I remember” page (see the blackline master on the next page: students 
can paste their completed page in their dance journal). Ask the students to 
identify and select a key word for one object, one shape and one colour, each of 
which links to a particular moment in their memory or anecdote.

	 Emphasise they must identify and select the key words from a single moment rather 
than a party as a whole. For example, all three features appear in this memory: “My 
brother gave me a card (object) (shape: rectangle) that he had made himself for 
my fifth birthday with a picture of a red (colour) car drawn on the front.”

3.	 Invite some of the students to share their anecdotes and their key words with the 
whole group.

Part B: Creating shapes from the memory
1.	 Students find a place where they can move individually in the room. Challenge 

them to make the shape related to their anecdote in as many different ways as 
possible. To get the most from this exercise:

•	 begin by calling out a variety of body parts (eg, hands, arms, legs, whole body), 
to which the students respond by making the shape with that body part

•	 encourage the students to try different body bases (kneeling, lying, sitting) as 
they experiment

•	 highlight a variety of shapes made by students, to provide new ideas for others 
to try.

2.	 Ask students to select their three favourite versions of their shape. Ask them to 
aim for a series of three shapes that uses either:

•	 different body parts to make each shape, or

•	 the same body part (eg, hands) at three different levels (high, medium, low) 
and with different body bases (eg, standing sitting).

3.	 Give the students time to refine their sequence and explore ways of moving from 
shape to shape quickly and easily, especially when getting up to standing and 
vice versa.

Part C: Winding up
Divide the space into three sections. The students in each section then share their 
sequences to finish the session.

 

Lesson 1
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A party moment I remember

What I remember: __________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

Object

Shape Colour
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Lesson 2

Part A: Reviewing and warming up 
1.	 Ask the students to recap their shape sequences several times:

•	 at a variety of speeds from “super slow mo” to “in under five seconds”

•	 finally at normal speed.

2.	 After bringing the class back together, explain that in today’s lesson they will 
generate movement that is more abstract. More specifically, in contrast to 
the previous lesson when the shapes looked like something in real life, their 
movements will be based on ideas and feelings. Talk about the positive aspects 
of generating this kind of movement – for example, no one can tell you that what 
you have created is wrong as long as you know what you are dancing about.

Part B: Describing colour and feeling
1.	 Ask the students to consider the colour they selected from their birthday memory 

and recorded in “A party moment I remember”. Then ask them to:

•	 think about the feeling associated with the memory and colour

•	 describe the feeling in words.

	 Although most students of this age understand basic associations such as  
red–anger, yellow–happy, what is important is for them to link the colour  
back to the specific memory and feeling they have chosen to explore.

2.	 While the students are still sitting down, ask them to explore and create a simple, 
repeated way of moving their hands that they think describes the colour and 
feeling. Students need to decide whether to:

•	 use one hand or both

•	 move their hands, if using both of them, in unison or separately.

	 As they are exploring, ask the students to increase the size of their hand 
movement until it involves their arm(s) as well as their hand(s).

3.	 Ask the students to move to individual spaces and repeat their hand and arm 
movement while standing up. Challenge them to continue this movement as 
they change their body base from standing to kneeling, and then to lying down. 
Explain that the movement may need to be adapted as their body base changes. 
Give them time to explore this change.

4.	 The students choose their preferred body base and begin their hand and arm 
movement again. As they move, ask them to increase the size of their movement 
again so that it involves their shoulders, then their torso, their head, their legs, 
knees and feet until the movement takes up as much room in the space as it 
can, going through at least two different levels and stretching out sideways as far 
as it can go.

Lesson 2
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5.	 Ask the students to decide which movement they will continue to use. For 
example, they may:

•	 commit to the sequence where the movement travels from standing to 
kneeling

•	 use the sequence of getting bigger, changing gradually from hand to whole 
body movement

•	 select just one piece of movement that remains constant rather than involving 
any change in body base or size.

	 Remind students to base their decisions on the colour and feeling they are trying 
to share. If they are trying to share a bright, shiny red, for example, then maybe 
the sequence needs to be as big, fast and bouncy as possible to achieve the 
desired quality of movement. For a deep, dark blue, the movement may need to 
be slower and heavier. Give them time to make these decisions.

Part C: Sharing in pairs
In pairs, the students share their colour movement sequences.
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Lesson 3

Part A: Reviewing and warming up 
1.	 Play a loud, fast game of musical chairs or musical statues, or some other fast-

paced party game.

2.	 Recap the work covered in the previous two lessons. Ask the students to reflect 
on the two sections of their movement and then to:

•	 stand up and find a place in the space

•	 take up a starting freeze and on a signal, run through their three-shape 
sequence and then improvise a way to move into their colour sequence 
before freezing at the end.

	 After the initial run through, give more time to explore and finalise the link 
between the two sections and then run through the whole sequence again.

Part B: Finding actions for objects
1.	 Draw students’ attention to the object they identified in “A party moment I 

remember”. Using an example drawn from one of the students, ask the class 
to brainstorm any action words associated with the object; these words may 
concern the way the object moves or the way it is moved by others. Encourage 
the students to brainstorm as many words as possible and explain the 
connection of the word to the object.

Examples:

Object	 Action words

a present 	 wrapping, unwrapping, shaking, presenting, giving,  
	 tearing, ripping, sellotaping

a birthday cake	 baking, mixing, icing, cutting, eating, lighting,  
	 flickering, blowing

2.	 Each student repeats the exercise with their own object and selects one of their 
action words to explore in the space. Encourage the students to choose a word 
that will require more than simply “acting out” a movement as it would be done 
in everyday life. 

Lesson 3
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3.	 Use a birthday present as an example for the whole class to explore as a place to 
start. To assist the students in getting the most from this exercise:

•	 ask them to be the paper as it unwraps, rather than a person unwrapping the 
present – to give them an idea of the kind of movement they should generate

•	 choose two or three students who have found creative ways of “unwrapping” 
and ask the remainder of the class to copy them

•	 challenge the students with the dance key words such as, “Can you try that 
with a different body part? What happens when you do that kneeling/lying 
down?”

4.	 Give the students time to create their movement and find a place to add it to 
their existing sequence from Part A.

Part C: Rehearsing and refining
The students rehearse and refine their completed sequences ready for sharing  
in Lesson 4.

Lesson 4

Part A: Rehearsing
Give the students time for a final rehearsal.

Part B: Sharing
1.	 Invite students, three at a time, to share their sequences with the class. Choose 

music carefully so that it does not overwhelm or distract the audience from the 
movement. Remind the performing students that:

•	 if they are the first to finish, they should freeze and stay focused at the end of 
their sequence

•	 if they are the last to finish, they need not panic or rush.

2.	 Allow time after each performance for the audience to offer feedback and make 
suggestions as to the ideas and feelings suggested by the movement. Encourage 
a range of different ideas about the content and ask the dancers to share their 
anecdotes after hearing the audience’s ideas.

3.	 Often it is worthwhile for each group of dancers to perform their sequences a 
second time after the audience has heard their anecdotes. 

Lesson 4
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Unit 2: What can you do, Wombat?

Motivation Text: Wombat Goes Walkabout by Michael Morpurgo and Christian 
Birmingham (Collins, London, 1999)

Action words 
and images

•	 Digging, flying, hopping, swinging, scampering, dozing
•	 Fire “leaping from tree to tree”
•	 Other words/passages drawn from the text

Dance key 
words

•	 Space – level, direction, range
•	 Body awareness – body parts
•	 Time – tempo

Resources •	 Wombat Goes Walkabout
•	 Copy of space and time cards*

Note: *These cards are photocopiable resources supplied with this unit.

Using a picture book is a neat way to start work in dance. Most teachers are comfortable 
using books in their daily programme as a springboard for all kinds of work. 

The delightful Wombat Goes Walkabout gently explores the idea that we all have 
talents to share, regardless of whether others value them. The carefully chosen words 
offer a chance for children to explore their unique movement styles. The unit is readily 
adaptable to an alternative text with a similar theme.

Students explore how to generate many original and creative ways of moving from one 
action word, with the support of teacher questions and challenges. The students develop 
movement sequences based on the narrative structure of the text, using reversing and 
accumulating to tell Wombat’s story. The students are also encouraged to develop  
dance moves based on the movements of animals, rather than to act as the animals  
in the story. 
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Suggested curriculum links

Literacy

Write personal accounts of 
discovering talents.

Write letters of appreciation 
and thanks.

Health

Identify strengths and 
weaknesses.

Set personal goals.

Explore valuing of self  
and others.

Unit 2: What can you do, Wombat?

Science

Find out about habitats of animals.

Find out about the consequences of natural disasters on the environment.
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Lesson 1

Part A: Warming up
1.	 Standing in a large circle, the students generate a simple movement for each of 

the numbers 1 to 8.

Example: Clap on 1, hands on head for 2, sit down and spin around once 
on your bottom for 3, stretch one hand up after the other for 4 …

	 All students do the same action for the same number. They repeat the sequence 
in unison as you call the numbers out in order. 

2.	 With the students in pairs or groups of three, call the numbers out again in order. 
Encourage the students to look carefully at their partner to be sure that they are 
doing the movement as much like each other as possible.

Part B: Introducing reversing and accumulating
1.	 In a large circle again, explain that the students will go all the way through the 

sequence from 1 to 8 and then reverse the sequence from 8 to 1. Ask for a 
definition and examples of reverse (eg, backing the car down the drive, scanning 
backwards through a DVD while you can still see the pictures). Then the students 
try out the sequence:

•	 in unison, repeating the sequence from 1 to 8 and back from 8 to 1 while you 
call out the numbers, and then

•	 in unison without you calling out the numbers – students instead look at each 
other and stay in time with each other.

2.	 Introduce the term accumulation and talk about gathering things together  
(eg, when going grocery shopping or hunting Easter eggs). Explain that you are 
going to add one new movement to the sequence at a time, then go back to 
the beginning, do the same movements and then add another one. On the 
whiteboard, write the pattern:

   1          1 2          1 2 3          1 2 3 4

3.	 Work through the accumulation sequence. When you get to 8, reverse straight 
back down to 1.

4.	 Invite the students to find a space to themselves. Ask them to:

•	 start walking around the space on a given signal (eg, click, clap, drum beat, 
music stopping)

•	 freeze on the same signal. 

	 Repeat the exercise several times, changing the duration between  
the signals often.

Lesson 1
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5.	 Freeze the students. Explain that when you call a number, they are to do the 
corresponding movement from the warm-up sequence (Part A) – eg, stretch 
one hand up after the other if that was the movement for 4 – and then continue 
walking. 

6.	 As the students get more experienced, call out two numbers in a row so that they 
must do two movements in succession before walking.

Part C: Winding up and looking forward
1.	 With the class sitting together again, explain that the text you will be reading 

follows a similar kind of pattern of one move, then another, then another. 
Introduce Wombat Goes Walkabout and ask the students to listen to the kinds of 
ways that the animals move, as you read the story.

2.	 Brainstorm the action words from the story. Encourage the students to use the 
ending “ing” on their action words. Group words about the same animal together 
on the board.
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Lesson 2

Part A: Reviewing and warming up
1.	 Standing in a large circle, the students repeat the 1 to 8 exercise from  

Lesson 1, but generating different moves this time. Challenge the students to 
offer movements that move through a variety of levels. As the students get better 
at this exercise, they should be able to move through it quickly and become 
much more adept at remembering the pattern and sequence.

2.	 Re-read Wombat Goes Walkabout. Explain that:

•	 today the students are going to generate movement for the action words  
in the story 

•	 you are looking for the most creative and unusual way of showing each  
action word.

Part B: Varying space and time
Note: Before you begin, photocopy the space and time cards from the following 
page. Cut them out and preferably laminate them as well.

1.	 Invite the students to begin walking around the space. Freeze them and ask 
them to walk again but in slow motion. Highlight the student who is moving the 
slowest and get them to show the rest of the class. Challenge the class to move 
even slower than that.

2.	 Ask the students to move as fast as they safely can in the space. If there are 
space constraints, split the class into two: one half freezes while the other moves, 
and then reverse roles. Remind the students to:

•	 work with focus and no voices 

•	 continue to freeze on the given signal.

3.	 Stick the fast and slow cards from the resource vault to the wall or whiteboard. 
Then add the big and small cards underneath. Challenge the students to take 
the biggest steps possible, then the smallest. Can they take big steps slowly? 
How about little steps quickly?

4.	 Unpack the difference between small and low, adding the high, middle and 
low cards to the list of words. Invite the students to move high with small steps, 
or low with big steps. Ask for feedback on the difference between big and high.

Part C: Winding up
Invite the students to individually select the favourite way of walking they have 
generated across the session. Half the class shares while the other half gives 
feedback on which of the dance key words they see being used, and then they swap 
over roles.

Lesson 2
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Space and time cards

fast slow

big small

high middle

low
Remember:
focus and  
no voices
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Lesson 3

Part A: Reviewing and warming up
1.	 Ask the students to re-create their walking movement from Lesson 2. 

2.	 Ask individual students (chosen at random) to identify the speed, size and level 
of their movement.

3.	 Ask all students to “borrow” a movement they have seen from someone else in 
the class and try to re-create that movement as accurately as possible.

Part B: Digging and flying
1.	 With the class gathered together again, re-read the first page of Wombat Goes 

Walkabout. Identify the action word for today as digging. Each student goes 
to their own place and experiments with this word. Remind them that they are 
aiming to create the most unusual and interesting way of digging.

2.	 Highlight two or three students who are working with speed, size or level that is 
different from the majority of the others and ask them to show the rest of the 
class. Ask the class for feedback on why you might have chosen these examples 
for everyone to look at: what were these students doing that made their 
movement different?

3.	 If it is obvious that all the students are working at the same level, speed or shape, 
give them some specific challenges related to these elements, such as:

•	 Can you keep doing that exact same digging movement, but dig at a different 
level from the level that you are digging at now?

•	 Can you make that digging movement bigger/smaller than it is now?

•	 Can you keep doing that movement but speed it up / slow it down?

4.	 Continue to highlight students who have developed a creative way of digging 
that utilises the dance key words in a way that is unique to the group. Ask 
the students to copy the movements that you highlight before going back to 
developing their own.

5.	 Re-read the part of Wombat Goes Walkabout where Kookaburra flies. Ask the 
students:

•	 for information about the text that will help to generate a movement for 
Kookaburra (eg, flying, looping the loop)

•	 to explore the action word flying. Repeat the process of highlighting unique, 
creative approaches and offering challenges. 

Part C: Sharing
1.	 Ask the students to put their digging and flying movements one after another into 

a movement sequence.

2.	 Students share their sequence with a partner.

Lesson 3
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Lessons 4–5

1.	 Over the course of two lessons, repeat the same process as for  
Lesson 3, based on Wallaby, Possum, Emu, Boy and Koala. When creating 
movements for Wallaby, remind the students that they are not acting as a wallaby 
but are looking for as many ways as they can to show jumping. Add body parts 
to your word list (started in Lesson 2) and ask one of these questions:

•	 Can you find a way of jumping that is not with your feet?

•	 Can you jump with more than just your feet touching the ground?

•	 How can you show me jumping?

2.	 At this stage it is important to continue to present models to others by 
highlighting and sharing the movements of students who are experimenting with 
different body parts.

3.	 Continue the development process until the students have created and can 
remember movements for four of the animals.

Lesson 6

Part A: Reviewing and warming up
1.	 Reintroduce the exercise from Part B of Lesson 1, reminding the students of the 

terms reversing and accumulating.

2.	 Ask them to complete the exercise again, using simple movements. 

Part B: Reversing and accumulating animal movements
1.	 Assign the movements of four animals to the numbers 1 to 4 (eg, 1 for Wombat, 

2 for Kookaburra, 3 for Wallaby, 4 for Emu). Extend the original exercise by:

•	 first calling the numbers in order, to which the students respond with their 
related animal movements

•	 next reversing the numbers, for students to follow with their movements.

2.	 Invite the students to explore accumulation of the animal movements. Call out 
the numbers for their first exploration and then give them time to work on the 
sequence independently or in pairs.

3.	 Draw the students’ attention to the passage of the book, “… he lay down in the 
shade and went to sleep.” Ask the students to repeat their accumulated movement 
sequences and find a way to finish and freeze using that passage for the book.

Part C: Winding up
Share the completed movement sequences using some appropriate music.

Lessons  

4–5

Lesson 6
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Optional extra: taking the unit further
If you wish to take this unit further, continue through the text, using the students’ 
movements to explore:

•	 what Wombat would see from the top of the hill as all the animals move at once

•	 how the change in speed would alter the look of Wombat’s digging movement as 
the fire approaches.

For performance purposes, the students could generate movements for the fire “leaping 
from tree to tree”, the “crackling fire and all the billowing smoke” and jumping into 
Wombat’s hole and “sitting there safe and snug”. Passages such as “flying and swinging, 
hopping and scampering, running around in all directions” will provide strong motivation 
for how the students could organise whole-class movement. 

Be aware that, with more experience, the students will get faster at generating original 
movements from action words. Students who have benefited from previous creative 
dance units can be challenged with:

•	 more complex combinations of the dance key words (eg, Can you do that backwards 
in slow motion using only your legs?)

•	 longer movement sequences, as they will find them easier to commit to memory

•	 exploration of relationships and formations, circles and lines

•	 exploration of mirroring and shadowing, where the movement sequences are to be 
performed by the whole class.



27© Essential Resources Educational Publishers Ltd, 2008

Unit 3: Please rescue me!

Motivation Music: “The lost property box” by John Phillips (in Kiwi Kidsongs 10, Learning 
Media, Wellington, 2001)

Action words 
and images

•	 Words, phrases and images drawn from the song
•	 “… down at the bottom of the lost property box”
•	 Rescuing, helping, hunting, searching
•	 School lost property

Dance key 
words

•	 Time – beat, rhythm, pattern
•	 Space – range, level
•	 Relationships – with others, following, mirroring, orientation

Resources •	 “The lost property box”
•	 Items of clothing (easy to put on and take off) that children bring  

from home

Although singing songs is common at primary school level, it is less common to unpack 
or build on the strong story lines found in many of them and therefore they provide 
an exciting source of motivation for both students and teachers. Dance work also adds 
another dimension to students’ understanding of a favourite song. 

“The lost property box” is a well-known children’s song by New Zealand composer John 
Phillips. Students will be familiar with the concept of lost property and may well have 
experienced the walk past at the end of a term, when the lost property is spread out in 
the playground for everyone to look at.

In this unit, students use the lyrics of “The lost property box” to generate movement 
sequences that tell a “dance story” in a dance-drama style. They work closely with the 
structure of the song to develop a whole-class performance piece. 

If you cannot locate “The lost property box”, this process will work successfully with 
any number of well-known school songs. The ideas for generating movement can be 
adapted to suit the lyrics and images suggested, and put together in a way that reflects 
the structure of the piece of music. Challenging  
the students to do more than simply mime or  
act out the words is important, as is finding  
creative ways of moving rather than re-creating  
steps that students have seen on TV or  
other media.
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Suggested curriculum links

Technology

Identify and review the  
lost property system within  
the school.

Social studies / studies of 
society and environment

Find out about community  
groups that make use of  
donated clothing.

Music

Examine the structure  
of a song.

Explore other songs that  
tell stories.

Unit 3: Please rescue me!

Health

Consider how we take  
personal responsibility for  
our belongings. 

Literacy

Write the song from a 
different point of view.

Write lyrics for an original  
song that tells a story.

Read odes and poems that  
could be songs.



29© Essential Resources Educational Publishers Ltd, 2008

Lesson 1

Part A: Warming up
1.	 Play the instrumental version of “The lost property box” (repeating it if necessary) 

as students warm up by walking around the room:

•	 Encourage them to walk in time to the beat of the music, stopping the music 
at regular intervals to signal when they must freeze.

•	 Vary their walking by calling out some of the other travelling action words 
from the lyrics of the song – eg, hunting, searching, tumbling. Encourage the 
students to generate movements for these action words, whose repetitive 
quality makes it possible to dance to them in time with the music.

2.	 Draw the students together and show them the lyrics for “The lost property box”. 
Read through the words as you listen to the vocal version of the song. 

3.	 Students identify some of the images that are in the song – eg, specific items of 
clothing, piles of clothes, people “hunting and searching” through a lost property 
box, tumbling into the box. 

Part B: Working in pairs
1.	 Pair up the students. Explain that:

•	 one member of each pair is to move to a space in the room and create a 
frozen shape that represents an item of clothing found in a lost property box 
– it may be an item from the song or of their own making

•	 the other member of the pair is to go to their partner and explore possible ways of 
moving their partner through the space without unfreezing them from their shape

•	 safe dance practice is important when moving another person. Options may 
include rolling, dragging, leading them forward with hands on shoulders.

2.	 After pairs have worked with one shape, they swap roles and try a new shape.

3.	 Various pairs share their ideas with the class.

4.	 Each pair decides on one shape and way of moving that they like the best. Set 
up a place in the middle of the space as the lost property box. While the track 
plays, students move their “items of clothing” from around the edges of the 
space into the middle, making a pile of lost property clothes as they connect their 
partner’s shape to others in the pile.

Part C: Reflecting and winding up
1.	 Bring students back together and draw their attention to an enlarged photocopy 

of the song lyrics. Explain that the movement sequence generated will fit into 
verse 2 and make a note next to the song lyrics that will remind students of the 
movement sequence.

2.	 Finish the session by listening to the song again while students keep time using 
simple body percussion (eg, clapping, patting knees).

Lesson 1
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Lesson 2

Part A: Warming up
1.	 Begin by playing the track again. As for the warm-up in Lesson 1, play the 

instrumental version of “The lost property box” but this time the students 
move around the room using their favourite movements to show hunting and 
searching. 

2.	 Ask the students to generate a non-locomotor movement (a movement while 
staying in the same place) for “hunting and searching”. Challenge the students to 
create an original movement by asking them to:

•	 experiment with the speed and size of their movements

•	 explore different body parts with which to hunt through a pile – eg, feet, teeth.

Part B: Mirroring, following and copying
1.	 Play the track again and ask the students to begin their chosen movement:

•	 Explain that half the students are to choose one of their non-locomotor 
movements and the other half are to choose one of their movements that 
travels through the space (locomotor).

•	 Explain that now students can also use another person’s movement and follow 
or mirror it to copy the action as closely as possible. They can decide when to 
go back to doing their own movement.

•	 Guide the students to work through this exercise in an improvised manner, 
making decisions on the spot without having time to plan.

•	 Play the track two or three times and encourage the students to strike a 
balance between times when they are doing their own movement and when 
they are copying someone else. Limit the number of students copying the 
same movement to groups of six so that various movements are happening 
across the dance space at the same time.

2.	 Half the class becomes an audience, watching the mirroring, following and 
copying exercise, then the other half has a turn as audience. On both occasions, 
ask the audience to identify moments from the exercise that they would like to 
see used in the third verse of “The lost property box” sequence.

3.	 As a whole class, recreate the moments identified using the vocal track. Find 
places for the individuals/groups to start from, move to and freeze in before  
the chorus.

Part C: Winding up
Return to the planning sheet and notate the groups, movements and directions next 
to verse 3.

Lesson 2
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Lesson 3

Part A: Warming up
1.	 Lead the students in a discussion about what images are familiar to them when 

they think about lost property in their school – eg, a teacher holding up lost 
property in assembly, walking past lost property that is spread around outside, 
students picking up lost property to look for name tags. Record ideas on the 
whiteboard.

2.	 Ask the students to think about other images that might be part of the “life” of 
a piece of lost property box clothing – eg, sewing on name tags, clothing being 
taken off and dropped. Add ideas to the whiteboard.

Part B: Working in groups
1.	 Divide the students into four groups. Each group chooses one of the images 

from the brainstorm that it will work to portray.

2.	 Play “The lost property box” during which students count the number of beats in 
the first verse, from “Oh come and rescue me” to “… of the lost property box”. 
(There are 32 beats: eight groups of four counts.)

3.	 In their groups, students develop a sequence of movement for the 32 beats. The 
movement can initially be more drama-based as the students act out some of 
the movements from their image within their group.

4.	 Encourage each group to find a movement within the sequence that can be 
repeated or to take the movements of a major “character” in the sequence  
(eg, teacher, Mum), which all the group members repeat in unison. Remind the 
students that, as this is dance work not drama, their sequences need not look like 
real life; they are merely using the motivation of those images as a place to start 
creating movement.

5.	 The groups share their movement sequences, including a final freeze.

6.	 As a class, decide on a way for groups to work alongside each other during  
verse 1. Record decisions on the planning sheet.

7.	 While the track plays, the students move through the three sequences for the 
verses, using the chorus and instrumental section to move to their new groups 
ready for the start of the next verse.

Part C: Winding up
The students identify aspects of the dance to focus on in the next lesson. Also ask 
them to bring one item of clothing from home for the next lesson. This item should 
be both colourful and easy to put on/remove (eg, scarf, cap, jacket).

Lesson 3
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Lesson 4

Part A: Reviewing and warming up
Begin the session with the students in their opening places. On your signal, the 
students go through the dance at double speed, then faster and faster until they are 
running through the dance as fast as they can. This approach is a quick way to help 
cement the floor patterns, directions and changes of group.

Part B: Developing the whole dance
1.	 Listen to “The lost property box” and identify the instrumental section that plays 

prior to verse 3.

2.	 While the instrumental section is playing, invite the students to swap the item 
of clothing they have brought to the session with three or four classmates. 
They should finish in time for moving to their groups for verse 3 “hunting and 
searching”, wearing someone else’s item of clothing.

3.	 Run through the whole dance again. Everyone begins the dance wearing their 
original item of clothing.

4.	 Ask the students to create three frozen shapes that can be used in each of the 
chorus sections, for each of the following parts of the chorus:

•	 “no place for a trendy top like me”: How does a piece of clothing hold itself if it 
thinks it is better than all the others? What can students do with their hands to 
show how fantastic, special or trendy the top is? How does the top feel about 
being stuck in the box? How might students show “no” with their bodies?

•	 “coathanger”: What shape can students make with their bodies that represents 
the shape of coathanger? One shape could be used by the class in unison.

•	 “rescue me”: What frozen shape could be an appeal for help?

5.	 The students work through making these frozen shapes from the place they are 
in at the end of each verse. Encourage them to:

•	 make the shapes the same for each repetition of the chorus, given that each 
chorus is the same

•	 link their shapes to others in the class by physically connecting body parts 
(hands on shoulders, elbows on backs)

•		 make their shapes at a range of levels within the group, particularly for the final 
freeze, which will become the last shape seen in the dance.

6.	 Run the dance piece through with no direction or guidance from you. From this 
version, it will be easy to identify the sections of the dance that need further work 
and rehearsal.

Part C: Performing to an audience
Invite other classes to a performance of “The lost property box”. Display the school 
lost property for the audience to look through as they leave the performance!

Lesson 4
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Unit 4: Space – the final frontier

Motivation Classroom inquiry unit: Space

Action words 
and images

•	 Planets, moons, stars, comets, space probes, space shuttles
•	 Orbiting, turning, spinning, exploring, travelling

Dance key 
words

•	 Using dance elements purposefully to create accurate representations of 
size, speed, shape and motion

Resources •	 Diagram of our solar stystem
•	 If possible, diagram of our sun, earth and moon
•	 Photos of a comet, space shuttle and other features related to the  

inquiry topic

As a topic of high interest, space is a common focus in the primary years. Yet it can 
be a difficult topic for students to connect to their own lives and experiences. Making 
connections through dance can help students explore and share their understandings. 
Dance is a means of communicating ideas, thoughts and feelings, of supporting 
students’ cognitive development and of sharing understanding and evaluating learning 
through a viable alternative to pen and paper.

In this unit, students can use dance as a vehicle to show their learning from a classroom 
unit of inquiry on space. They will identify key images generated from their inquiry learning, 
and be encouraged to use the dance elements to accurately portray their understandings 
of the solar system, space exploration, space travel, planets, stars and comets. 

	This dance unit can be readily adapted to other units of inquiry on any other 
environment (eg, deserts, Antarctica, rainforests) or on another inquiry topic such as 
recycling, electricity or immigration.
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Suggested curriculum links

Science

Investigate the solar system.

Conduct individual inquiries  
on space.

Create a timeline of space 
exploration and predict future 
developments.

Music

Using Holst’s composition 
The Planets, examine how 
musical elements have been 
manipulated to interpret the 
planets. 

Unit 4: Space – the final frontier

Literacy

Research treaties/policies protecting shared spaces.

Explore stories and poems that express views on  
outer space.
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Lesson 1

Part A: Warming up
1.	 The students work in groups of four to six (self-selected or teacher chosen). 

Ask them to find a place in the space where their group has enough room to sit 
comfortably in a circle away from other groups. 

2.	 Invite the students to walk away from others in their group around the space. On 
your signal, the students run back to their group’s place and freeze.

3.	 Repeat the exercise but explain that this time, on your signal, the students are to 
return to their group’s place and make a frozen shape with their bodies. Remind 
them that, as they will create one shape in the group (eg, one tree rather than 
five trees), the group members will need to link together and have contact with 
each other.

4.	 Ask the students to walk around as before but this time give no instructions 
about what they are to do next. Then, on your signal, tell them to run back to 
their group’s place and make a piano. Give the groups a countdown from 10 to 
make their shape and then tell them to freeze.

5.	 Repeat the exercise using other everyday shapes (eg, stereo, clock, traffic lights). 
Extend the students by:

•	 highlighting groups who use varied levels and interesting body shapes in their 
freezes

•	 giving specific instructions for the next shape – for example, “This time I want 
to see at least three different levels in your group.”

Part B: Creating space shapes
1.	 With the students together in a circle, draw their attention to a diagram of our 

solar system. Facilitate a discussion of:

•	 the obvious shape and number of the planets and the sun, the order of the 
planets and each planet’s specific characteristics (eg, moons)

•	 the sun, earth and our moon specifically and their relationship to each other 
(to help focus students’ attention, use a diagram of just these bodies if you 
have one). Record the students’ thinking on the whiteboard.

2.	 Back in their groups, the students create a frozen shape of the sun, earth and 
moon. This time they:

•	 use levels and body shapes purposefully to create a picture that is as accurate 
as possible

•	 look at each group’s frozen picture in turn.

Lesson 1
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3.	 Remind the students that in dance we can manipulate the dance element of 
space and that within this element we can talk about size. Ask for information 
about the relative size of the sun, earth and moon. If one group has already tried 
to show different sizes within its original picture, use this picture as a model for 
the others to talk about. Give the students time to revise and reshape their frozen 
pictures if required and share again.

4.	 Ask the students to return to their shapes and freeze. Explain that on your signal, 
their pictures will start to move. At this stage, the students should improvise the 
movement without talking to the other group members. 

5.	 With the students back together in a circle, ask for information about how the 
sun, earth and moon move. Record their thoughts on the board, using action 
words such as orbiting, circling, turning.

6.	 Give the students further time to talk to each other in their groups and revise 
their movement based on this information. Again, encourage them to be as 
accurate as possible with the speed and direction of their movement and to 
finish back in a frozen shape.

Part C: Winding up
Groups share their movement sequences in turn, moving and freezing on  
your signal.
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Lessons 2–3

Repeat the sequence of Lesson 1 (Parts B and C) as often as required,  
using new images and information from the space classroom unit. You may prefer to:

•	 direct students to explore specific aspects of the unit (eg, comets for Lesson 2, 
space shuttles for Lesson 3) or 

•	 wait to see what new information is shared at the beginning of each session.

Warming up
Begin each lesson with a brainstorm of new learning from the classroom inquiry unit. 

1.	 Working in pairs, the students generate three new facts or pieces of information 
about space that they have learnt since the last dance session. 

2.	 Record these ideas on the whiteboard and invite students to look for connections 
between the ideas, ways they can be grouped together and places where they 
can build on the information shared from another pair. Often, if a particularly 
exciting book has been read in class, a guest speaker has visited the school or a 
school trip has happened since the last dance lesson, the same learning facts will 
emerge from many students.

3.	 This group of connected facts provides the specific motivation for that particular 
dance lesson. If there is no clear focus, work to find a group consensus for what 
particular learning will be presented through dance that day.

Group work
1.	 There is a choice as to whether groups:

•	 all focus on developing movement sequences based on the same  
information or 

•	 are formed based on interest in a particular topic and develop their sequences 
based on information specific to their topic, before coming back together  
to share.

2.	 Change group membership for each lesson so that the students are working with 
different people to create each new shape and way of moving.

3.	 As with Lesson 1:

•	 record the students’ thinking in terms of information and possible action words 
on the board and refer back to this record often to emphasise accuracy in 
shapes and movements

•	 offer ample time for discussion and reflection on how groups are using the 
dance elements to achieve the best and most accurate representation.

Lessons 

2–3



38 © Essential Resources Educational Publishers Ltd, 2008

Lesson 4

Part A: Reviewing and warming up
Review the shapes created in the previous lessons.

1.	 The students go to their Lesson 1 groups and freeze in their first shape.

2.	 On your signal, students move to form their Lesson 2 groups and make their 
second shape. Follow the same procedure for Lesson 3 groups and shapes.

3.	 Allow time for the students to organise where each new group will meet and 
then run through the sequence, giving a signal for when to move each time.

Part B: Moving from shape to shape
1.	 Ask students to consider meteors or shooting stars. Facilitate a discussion with 

questions such as:

•	 What action words could you develop from meteors or shooting stars in order 
to make the movement from shape to shape more informative?

•	 What facts do we know about meteors and shooting stars that help us make 
decisions about what our movements should look like?

2.	 Make a list of possible words and information and give students time to explore 
them individually. Make a collective decision about whether the students are 
going to use individual ways of moving, or ways of moving that groups or the 
whole class do in unison.

3.	 Run through the Part A sequence with the students, using the new ways 
of moving from shape to shape. Ask the students to take responsibility for 
unfreezing and beginning to move to their new shapes when they are aware that 
all groups have frozen back into their shapes. If this approach does not seem to 
work, use a triangle or hand drum for the signal.

Part C: Choosing music that fits
1.	 Rehearse the final presentation of learning with three or four different pieces of 

music. As a group or class, the students come to a decision about which piece 
fits the presentation the best.

2.	 Run through the sequence one last time, with the preferred choice of music.

Lesson 4
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Some successful additions and alternatives

A shared movement
Each group could design a movement sequence for a different space focus, then 
spend one or two lessons teaching this sequence to the other groups so that the same 
movement can be performed by all the groups at the same time.

This approach could also be added neatly to the lesson sequence described above as 
a way of generating the beginning or end of the “space dance”. Talk to the students 
about the idea of a chorus in the song; in this way, you can key them in to developing 
a short sequence that everyone does together before splitting off into their own group’s 
movement sequence. 

Dance presentation
This unit provides an excellent opportunity for inviting parents and family to view a dance 
presentation:

•	 The students could prepare a short introduction to the piece in which they explain 
the process and give the audience two or three main images to look for when 
watching the piece.

•	 As the audience leaves, students give out large sheets of newsprint, sticky labels 
and pens for feedback on their performance. Spend some time with the class going 
through the sheets.

•	 If possible, provide multiple opportunities for the students to perform so that they get 
the chance to reflect on their performance and set goals for improvement.
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Resource vault
Action words

ambling bouncing

bustling creeping

crumpling dashing

drifting dropping

exploding flicking

frolicking gliding

gobbling hovering

leaping meandering

melting oozing
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pecking prancing

scuttling shuddering

sliding spiralling

sprinkling swerving

tapping tearing

thrashing tilting

trickling twisting

vibrating waddling

whisking wobbling
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Body awareness … 

Locomotor 

stroll 
jump 
climb 

scamper 
gallop

Non-locomotor 

bend 
stretch
push
pull 

swing

Body base 

standing 
sitting 

kneeling 
lying

Body parts 

head
shoulders 

arms 
elbows 
wrists 
fingers 

legs 
knees 
ankles 
toes 

Body shape 

stretched 
curled 
twisted 

symmetrical 
asymmetrical

Dance elements
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Space … 

Direction 

forwards
backwards

right
left
up

down

Level 

high
medium

low

Range 

close
far
big

small

Pathway 

straight
curved
zigzag

in the air
on the floor
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Energy … 

Weight 

firm
light

heavy
strong
weak

Flow 

free
bound

Quality 

sudden 
sharp 
erratic 
gentle
smooth

explosive 
delicate
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Time … 

Tempo 

fast 
slow 
faster 
slower 

Duration 

short
long

Rhythm 

steady
pattern

irregular

Beat 

underlying
pulse

Accent 

emphasis
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Relationships … 

People 

individual
partner
group

Objects 

cloth
instruments

ribbons
balls

In relation to 

over 
under 

through 
around 
behind 
beside 

following 
mirroring

alone 

reacting
away from 
shadowing 
scattering 

linking 
in unison 

simultaneous 
successive 
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Words to remember
Copy these words onto card and laminate them. When you reference any of these 
words, you can stick them up in the classroom and return to them frequently to remind 
students of the sorts of dance words that can help them shape their work.

Dance  
elements

Body  
awareness
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Space

Energy
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Time

Relationships
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standing sitting

kneeling lying 

head shoulders 

arms elbows
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wrists fingers

legs knees

ankles toes

high medium
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low close

far big

small straight

curved zigzag
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in  
the air

on the  
floor

forwards backwards

right left

fast slow
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Student-directed assessment sheets

Self-assessment sheet
Use this assessment sheet as part of students’ dance reflection journals. It can be used 
by either individuals or small groups as a means of remembering movement sequences 
from lesson to lesson. It can also be used during a dance lesson – not just at the end. 

Name: 

Record your favourite part of your dance work today, using lines, arrows, squiggles or 
whatever works for you.

List three action words that you used in your dance today:

•  

•  

•  

List three dance words that you or others in your group used today:

•  

•  

•  

What do you think could happen next in your dance piece? 
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Peer interpretation sheet 
Use this sheet when students are viewing each other’s work. It helps them to be actively 
involved in interpreting the work they are watching. 

Name: 

In each square, draw a section of dance from another group. Use lines, arrows, squiggles 
or words to describe what you see. 
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Greg’s top 10 CDs for creative dance work
(for this week!)

Alegria by Cirque du Soleil

Comparsa by Deep Forest

Reprise 1990–1999 by Vangelis

Enya’s Greatest Hits

New Zealand Music for Creative Dance 1 compiled by Jenny Cossey

The Best Disco Album in the World … Ever!

A Midsummer Night’s Dream: Original Movie Soundtrack

Oceania by Oceania

Enigma’s Greatest Hits

Baroque for Babies, Majors for Minors Collection

For more detail on making music choices, see the Introduction.
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